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Message from the Dean  

 
Teaching is an honourable profession – congratulations on choosing UPEI’s Bachelor of Education program for 
your entry into this important profession. Through your 12 months in our program, you will begin to understand 
and develop the knowledge, skills, and habits of mind (passion, sensitivity and caring) required to meet the 
diverse needs of students in contemporary K-12 schools, wherever they are. Your B.Ed. degree is also versatile 
and portable to contexts well beyond schools, across Canada, and around the world. 
 
You will learn to integrate educational theory and practice as you engage in the ongoing process of personal 
professional growth. Working in small classes with supportive professors, you will learn the science of teaching 
and learning, the basic knowledge structures which underlie our profession. 
 
You will begin to develop your philosophy of teaching, have opportunities to observe the many different ways in 
which children, young adults and adults learn, and understand the role of schools and other educational 
contexts within civil society. 
 
During your time as a student in the B.Ed program, you will discover that the community holds educators to a 
very high standard. Whether in a classroom, on campus or out in the community, we expect you at all times to 
model professional behaviour, and interact with students, teachers and peers in a respectful way. 
 
Teacher Education at the University of Prince Edward Island is a coursework-based and practicum-based 
program leading to your B.Ed degree. Optional specializations are available in Indigenous, International and 
Adult Education. A Bachelor of Education – français langue seconde is also offered for those who have a strong 
background in French and who seek to work in French second language or minority settings.  
 
The practicum is a key component of the Bachelor of Education program at UPEI. This significant time in a 
variety of educational contexts (including beyond K-12 school contexts) allows students to put into practice, the 
ideas and strategies learned in classes on campus. 
 
Moreover, the Faculty of Education values highly it’s close and privileged relationship with school boards and 
schools in PEI and beyond. We believe that successful practicum experiences require close collaboration among 
all those involved. This handbook is designed to support the key partners in that relationship - co-operating 
teachers, pre-service teachers, practicum advisors and principals. 
 
I wish you well as you enter into our profession. Take full advantage of this excellent program and all it has to 
offer. 
 

 
 
Ron MacDonald, PhD. 
Dean, Faculty of Education 
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UPEI Faculty of Education 

Mission Statement (adopted June 18, 2009) 

The Faculty of Education is committed to life-long learning in undergraduate, graduate and post-graduate 

studies to develop critical reflection, compassion, and innovation for educational leaders, including teachers, 

community-based educators, and researchers in a variety of local and global contexts. 

Principles 

The University of Prince Edward Island, Faculty of Education strives in all its actions to:  

 build caring, equitable, and just relationships and practices 

 develop communities of creative and critical thinkers who value diversity 

 promote environmental responsibility and sustainability 

 practice and foster cooperation and collaboration 

 enhance self-knowledge, aesthetic appreciation, and personal expression 

 model creative and effective teaching and learning practices 

 demonstrate commitment to life-long learning and world mindedness 
The Faculty of Education realizes that these goals can best be achieved through collaboration with the greater 

education community. 

Code of Professional Conduct for UPEI Pre-service Teachers 
 

The UPEI Faculty of Education, through its Bachelor of Education program, is committed to assisting pre-service 

teachers in their growth toward becoming professional educators. To develop the highest level of 

professionalism, the Faculty abides by professional practices that guide and enhance our interactions with 

colleagues, students and parents. At the same time, the Faculty recognizes and respects a student’s right to 

express in a professional manner his or her thoughts, beliefs, and opinions. Whether on campus or in a 

practicum placement, the pre-service teacher exemplifies the professional practices of the Faculty Code of 

Conduct.  These practices will be assessed by faculty, cooperating teachers, and practicum advisors, thus 

contributing to the overall evaluation of pre-service teacher performance. 

1.  The pre-service teacher acts in a manner that respects the dignity and rights of all persons without 

prejudice. This includes, but is not limited to, race, religious beliefs, sexual orientation, gender, ability, social 

status, and age.  
2.  The pre-service teacher is considerate of the circumstances of students, peers, school personnel, and 

faculty members, treating all with dignity and respect. 

3.  The pre-service teacher acts in a responsible manner which includes being punctual, reliable, consistent 

and trustworthy. 

4.  As attendance is a professional responsibility, pre-service teachers adhere to attendance and reporting 

expectations as outlined by the Faculty and the hosting school while on practicum. 

5.  The pre-service teacher responds to feedback in an appropriate manner by listening, assessing, and 

responding respectfully to suggestions. 
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6.  The pre-service teacher maintains positive interpersonal relationships with cooperating teachers, school 

staff, faculty, peers and students. This is achieved by contributing, participating and working 

cooperatively with others and by being flexible and adaptable. 

7.  The pre-service teacher shows initiative and enthusiasm by participating actively and encouraging the 

active participation of others. 

8.  The pre-service teacher demonstrates maturity and good judgment. 

9.  The pre-service teacher demonstrates a commitment to learning about teaching by questioning, 

reflecting on and integrating that learning into teaching practice. 

10.  The pre-service teacher may find occasion to criticize the professional behaviour or competence of 

another. Only after the pre-service teacher has expressed the concern to the individual involved should 

this concern be discussed in confidence with the proper officials. 

 11.  The pre-service teacher always respects the confidentiality of any personal information received during 

the course of studies or practicum regarding students, peers, school or faculty. 

12.  The pre-service teacher acts in a way that maintains the honour of the teaching profession and the 

University of Prince Edward Island. 

13.  While on campus and on practicum, the pre-service teacher continuously respects the academic 

regulations of the University of Prince Edward Island. 

14.  While on practicum, the pre-service teacher also must adhere to expectations set out by the Teachers’ 

Federation/Union, the School Act and School Board for the local area in which the practicum takes 

place. 

 
Guiding Values 

 
Our faculty, staff, pre-service teachers and graduate students value:  
 Active, experiential, and community-based learning  

 Aesthetic appreciation, personal expression, and self-knowledge  

 Caring for self and others  

 Collaborative, equitable participation and authentic dialogue  

 Creative and critical thinking and expression  

 Environment stewardship and sustainability  

 Equity, diversity, individual differences, inclusion, and social justice  

 Global awareness, citizenship, and world-mindedness  

 Life-long pursuit of learning and knowledge  

 Professionalism and ethical conduct  

 Respect and integrity  

 Socially responsive and ethically responsible knowledge translation  

 Transformative learning  
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Principles and Practices for Teaching Excellence 

FEC Approval April 28, 2015 

1. Educators value and care for all students and act in their best interests.   

Educators care for and foster the development of the whole student, including but not limited to emotional, 

aesthetic, intellectual, physical, social, and vocational dimensions. Educators treat students with respect and 

dignity, and are responsible for the emotional and physical safety of students in school. They respect 

confidentiality unless disclosure is required by law. Educators do not abuse or exploit students or minors for 

personal, sexual, ideological, material or other advantage. 

2.  Educators understand and apply knowledge of student growth and development.  

Educators are knowledgeable about how children develop as learners and as social beings, and demonstrate an 

understanding of individual learning differences and special needs. Educators use this knowledge to inform 

decisions about curriculum, instruction, assessment and classroom management. 

3.  Educators nurture relationships with families and communities to foster involvement in student 

learning. 

Educators embrace difference and diversity. They understand, respect and support the role of parents and the 

community in the education of students. Educators communicate effectively and in a timely manner with 

parents and consider their advice on matters pertaining to their children.  

4. Educators implement effective practices in areas of classroom management, planning, instruction, 

assessment, evaluation, and reporting.  

Educators use their knowledge and skills to facilitate learning for all students and know when to seek additional 

support for their practice. Educators thoughtfully consider all aspects of teaching, from planning through 

reporting, and understand the relationships among them. Educators employ a variety of instructional and 

assessment strategies.  

5. Educators have a broad knowledge base and demonstrate expertise in the subject areas they teach.  

Educators demonstrate knowledge of curricula in multiple Canadian, Indigenous, International, and global 

contexts. Educators remain current in the content and methodology of the subject areas they teach. Educators 

think creatively and critically about the curricular, conceptual, and methodological foundations of education.  

6. Educators engage in career-long learning.  

Educators engage in professional development and reflective practice, understanding that a hallmark of 

professionalism is the concept of professional growth over time. Educators develop and refine personal 

philosophies of education, teaching, and learning that are informed by theory, practice, and emerging needs. 

Educators identify their professional needs and work to meet those needs individually and collaboratively.  

7. Educators contribute to the profession.  

Educators support, mentor, and collaborate with other educators and those preparing to enter the profession. 

Educators recognize the value of providing their expertise to activities offered by their schools, districts, 

professional organizations, post-secondary institutions, and communities.  

8. Educators are role models who act for social justice and responsible change. 

Educators understand their role in fostering equitable participation and authentic dialogue. Educators create 

opportunities for students to act with integrity and justice in supporting environmental stewardship, diversity in 

communities, and individual differences.  

9.  Educators act ethically and in a professional manner. 
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Educators have a privileged position of power and trust. Educators act with integrity, maintaining the dignity and 

credibility of the profession.. Educators have an understanding of the cultural contexts of the education system 

they are working in, the codes of ethics therein, and the laws as they relate to their duties.  

 
FACULTÉ D’ÉDUCATION DE L’UNIVERSITÉ  
DE L’ÎLE-DU-PRINCE-ÉDOUARD 
 
Mission (adoptée le 18 juin 2009) 
 
La Faculté d’éducation s’engage à offrir un apprentissage continu dans les études postsecondaires de premier 
cycle, de deuxième cycle et les études supérieures afin de développer la pensée critique, la compassion et 
l’innovation des meneurs et meneuses en éducation, notamment les enseignants et enseignantes, les 
éducateurs et éducatrices communautaires et les chercheurs et chercheuses œuvrant dans une variété de 
contextes régionaux et mondiaux. 

 
Valeurs directrices 
 
Les membres de notre faculté et de notre personnel, nos stagiaires enseignants, et nos finissants et finissantes 
ont pour valeurs : 

 L’apprentissage actif et expérientiel, axé sur la communauté; 

 L’appréciation esthétique, l’expression personnelle et la connaissance de soi; 

 La bienveillance envers soi et les autres; 

 La participation collaborative et équitable et le dialogue authentique; 

 L’expression et la pensée critiques et créatrices; 

 La gérance et la viabilité de l’environnement; 

 L’équité, la diversité, les différences individuelles, l’inclusion et la justice sociale; 

 La conscience globale, la citoyenneté et l’ouverture au monde; 

 Le désir durable de l’apprentissage et des connaissances; 

 Le professionnalisme et l’éthique; 

 Le respect et l’intégrité; 

 La conversion des connaissances en méthodes d’enseignement adaptées à la société et responsables en 
matière d’éthique; 

 L’apprentissage transformateur. 
 

 

Principes et pratiques pour l'excellence en enseignement 

1.  Les éducateurs apprécient et prennent soins de tous les élèves en agissant dans leur meilleur intérêt 
Les éducateurs favorisent le développement de l'élève dans son ensemble, y compris mais non limité aux 
dimensions émotionnelles, esthétiques, intellectuelles, physiques, sociales et professionnelles. Les éducateurs 
traitent les élèves avec respect et dignité, et sont responsables de leur sécurité émotionnelle et physique à 
l'école. Ils respectent la confidentialité, sauf si la divulgation est requise par la loi. Les éducateurs n’abusent ou 
n’exploitent les élèves ou les mineurs à des fins personnelles, sexuelles, idéologiques, matérielles ou autre 
avantage. 
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2.  Les éducateurs comprennent et appliquent leurs connaissances relatives à la croissance et au 
développement des élèves 

Les éducateurs sont bien informés sur la façon dont les enfants se développent comme apprenants et comme 
êtres sociaux, et démontrent une compréhension des différences individuelles d’apprentissage et des besoins 
spéciaux. Les éducateurs utilisent ses connaissances pour éclairer les décisions sur l’application du curriculum, 
l'enseignement, l'évaluation et la gestion de classe. Les éducateurs comprennent et appliquent les 
connaissances de la croissance et du développement chez les élèves. 
3.  Les éducateurs entretiennent des relations avec les familles et les communautés pour favoriser leur 

implication dans l'apprentissage des élèves 
Les éducateurs endossent la différence et la diversité. Ils comprennent, respectent et soutiennent le rôle des 
parents et de la communauté dans l'éducation des élèves. Les éducateurs communiquent efficacement et en 
temps opportun avec les parents et prennent en considération leurs conseils relatifs à leurs enfants. 
4.  Les éducateurs mettent en œuvre des pratiques efficaces dans les domaines de la gestion de classe, la 

planification, l'enseignement, l'évaluation, l'évaluation et les rapports 
Les éducateurs utilisent leurs connaissances et leurs compétences pour faciliter l'apprentissage pour tous les 
élèves et savent quand demander de l'aide supplémentaire pour leur pratique. Les éducateurs considèrent 
sérieusement tous les aspects de l'enseignement, de la planification à l'information, et de comprendre les 
relations entre eux. Les éducateurs utilisent une variété de stratégies d'enseignement et d'évaluation. 
5.  Les éducateurs ont une vaste base de connaissances et démontrent l'expertise dans les domaines 

qu'ils enseignent 
Les éducateurs démontrent une connaissance des programmes dans plusieurs domaines dont canadien, 
autochtone, international et contextes mondiaux. Les éducateurs restent à l’affût des contenus et de la 
méthodologie des disciplines qu'ils enseignent. Les éducateurs pensent de façon créative et critique à propos 
des fondements de l’éducation relatifs aux programmes, aux concepts et aux méthodologies liées à la pédagogie 
6.  Les éducateurs sont des apprenants à vie  
Les éducateurs s’engagent dans le développement professionnel et la pratique réflexive comprenant ainsi que 
leur statut comme  professionnel les engagent dans une croissance continue au fil du temps. Les éducateurs 
développent et peaufine leurs philosophies personnelles de l'éducation, leur enseignement et leurs 
apprentissages basés sur les théories, les pratiques et les besoins émergents. Les éducateurs identifient leurs 
besoins professionnels et de travailler pour répondre à ces besoins individuellement et collectivement. 
7.  Les éducateurs contribuent à la profession 
Les éducateurs soutiennent, guident, et collaborent avec d'autres éducateurs et ceux qui se préparent à entrer 
dans la profession. Les éducateurs reconnaissent l'importance de partager leur expertise aux activités offertes 
par leurs écoles, les commissions scolaires, les organisations professionnelles, les institutions post-secondaires 
et les communautés. 
8.  Les éducateurs sont des modèles qui agissent pour la justice sociale et le changement responsable 
Les éducateurs comprennent leur rôle dans la promotion de la participation équitable et du dialogue 
authentique. Les éducateurs créent des occasions afin que leurs étudiants agissent avec intégrité et justice dans 
le soutien d’une bonne intendance de l’environnement, de la diversité dans les communautés et des différences 
individuelles. 
9.  Les éducateurs suivent le code de déontologie et agissent de manière     
 professionnelle 
Les éducateurs ont une position privilégiée de pouvoir et de confiance. Les éducateurs agissent avec intégrité en 
assurant le maintien de la dignité et de la crédibilité de la profession. Les éducateurs ont une compréhension 
des contextes culturels du système d'éducation dans lesquels ils travaillent, des codes d'éthique qui s'y trouvent, 
et les lois qu'ils se rapportent à leurs fonctions. 
 
FEC Approbation Avril 28, 2015 
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Faculty of Education Directory 

 
Ron MacDonald, Dean of Education  
Office #404 Memorial Hall     rjmacdonald@upei.ca    Telephone: 566-0349 
Doran, John 
Office #414Memorial Hall            jmdoran@upei.ca       Telephone: 566-0351 
 
Esseghaier, Zain   
Office #410 Memorial Hall  zesseghaier@upei.ca   Telephone: 566-0459 
 
Gagné, Sylvain  
Office #412 Memorial Hall        sgagne@upei.ca    Telephone: 566-0403 
 
Gagnon, Julie 
Coordonnatrice BÉd. français langue seconde 
Office #416 Memorial Hall  jgagnon@upei.ca   Telephone: 628-4355 
 
Goddard, Tim   
Coordinator, Graduate Programs  
Office #408, Memorial Hall  tgoddard@upei.ca  Telephone: 894-2843 
 
Guo, Linyuan (On leave) 
Office #413 Memorial Hall  liguo@upei.ca   Telephone: 620-5147 
 
McAuley, Alexander (Sandy)   
Office #405 Memorial Hall  amcauley@upei.ca     Telephone: 894-2814 
 
Miller, Tess  
Office #415 Memorial Hall  tmiller@upei.ca     Telephone: 620-5072 
 
Moffatt, Lyndsay 
Office #406 Memorial Hall  lemoffatt@upei.ca  Telephone:  620-5177 
 
Preston, Jane 
Academic Lead, Nunavut 
Office #411B Memorial Hall  jpreston@upei.ca  Telephone:  620-5074  
 
Thorne, Carolyn 
Office #305 Memorial Hall     cmthorne@upei.ca    Telephone: 566-0722 
 
Tilleczek, Kate  
Canada Research Chair (Child/Youth Cultures and Transitions) 
Office #407 Dalton Hall  ktilleczek@upei.ca   Telephone: 620-5127 
 
Wiebe, Sean 
Office #411A Memorial Hall  swiebe@upei.ca   Telephone: 620-5073 

mailto:rjmacdonald@upei.ca
mailto:jmdoran@upei.ca
mailto:zesseghaier@upei.ca
mailto:sgagne@upei.ca
mailto:jgagnon@upei.ca
mailto:tgoddard@upei.ca
mailto:liguo@upei.ca
mailto:amcauley@upei.ca
mailto:tmiller@upei.ca
mailto:lemoffatt@upei.ca
mailto:jpreston@upei.ca
mailto:cmthorne@upei.ca
mailto:ktilleczek@upei.ca
mailto:swiebe@upei.ca
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Sessional Instructors 

The sessional office is located in Memorial Hall #302.  To obtain email contact information for sessional 
instructors, please contact the Administrative Office at 620-5155 or amarchand@upei.ca . 
 
 

Administrative Directory 

 
O’Halloran, Karen-Anne 
Administrative Assistant to the Dean 
Office #403 Memorial Hall  kohalloran@upei.ca   Telephone: 566-0349 
 
Marchand, Alana 
Administrative Support, Undergraduate programs 
Office #402 Memorial Hall  amarchand@upei.ca   Telephone: 620-5155 

 
Francis, Carolyn 
BEd Coordinator  
Office #304 Memorial Hall  crfrancis@upei.ca     Telephone: 894-2813  
 
Hennessey, Cathy 
Administrative Support, Graduate Programs 
Office #402 Memorial Hall  cahennessey@upei.ca   Telephone: 566-0731 
 
Clark, Ashley  
International Student Academic Coach 
Office #302A Memorial Hall  acclark@upei.ca  Telephone:  566-0341 
 
Hogan, Jason 
E-Learning Instructional Designer 
Office #302, Robertson Library jbhogan@upei.ca     Telephone:  566-0709 
Morozoff, Erin 
Project Manager, Nunavut Programs 
Office #303, Memorial Hall  emorozoff@upei.ca    Telephone: 566-0916 
 
Stewart, Bonnie 
CAE and BEd (HRD) Adult Teaching Coordinator 
Office #305A Memorial Hall   adultteaching@upei.ca Telephone: 566-0730   
  
 

 
 
 
 

mailto:amarchand@upei.ca
mailto:kohalloran@upei.ca
mailto:amarchand@upei.ca
mailto:crfrancis@upei.ca
mailto:cahennessey@upei.ca
mailto:acclark@upei.ca
mailto:jbhogan@upei.ca
mailto:emorozoff@upei.ca
mailto:adultteaching@upei.ca
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Campus Map 
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Emergency Response 
EMERGENCY        SECURITY ASSISTANCE 
9-911          (566)-0384 

Safety Services 
UPEI Emergency Contact Line: 4357 or HELP 
This line rings in the Security Services Office automatically when any elevator phone is activated, or by 
phoning 4357 or HELP. 

 
Safe Walk 
Individuals, upon request to the Security Services Division, can obtain an escort to points between buildings 
and parking lots, and be given access to buildings on campus, 24 hours a day. We encourage individuals to 
take advantage of the campus Safe Walk program. Security Services staff provide a point-to-point escort 
anywhere on campus. Potential users of this service are reminded that availability of Officers to respond to 
a call for this service is based on current dispatch priorities at the time the request is made. Some delay in 
responding to an escort request may be inevitable. 
Contact (902) 566-0384 or 566-0373. 
 

Campus Alone 
Campus Alone is a UPEI program initiated and provided by Security Services and is available to all members 
of the campus community who work or study on campus, outside of normal working hours, (i.e., evenings, 
nights, and weekends). Individuals concerned with their personal safety while working/studying on campus 
at night may telephone Security Services at (902) 566-0384 and provide the following information: 
• Your name 
• Exact location where you are working in a building 
• A contact phone number 
• Your estimated time of departure 
A member of Security will make every effort to visit you when you are working alone. However, due to 
unforeseen demands, Security Officers may be involved with emergency situations and be unable to visit 
you. In the event that you feel your safety is in jeopardy, call the Security Dispatch and an Officer will 
immediately be dispatched to your location. 
 
To report an emergency or suspicious activity, immediately contact Security Services dispatch. 
• 0384 
• HELP (4357) 
• Auto-Dial Elevator Emergency Phones 

 
Emergency Poles 
There are five blue poles located on Campus. They provide direct voice access to the Security Services 
Office in the Central Utility Building. 

 
Pay Phones and Elevator Phones 
Pay phones and elevator phones provide no-cost dialing to 4357 or HELP. 
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UPEI Evacuation Procedures 

 

Evacuation Procedures at-a Glance 

Memorial Hall 

 

 

IN  THE  EVENT  THAT  A  BUILDING  EVACUATION  IS  NECESSARY (SAFETY  &  TIME  
PERMITTING)  

DO 

 Activate the nearest PULL STATION 
 Call 9-911, if possible 
 Advise Security Dispatch of the emergency by calling 4357 (HELP) or 566-0384 
 Secure personal and University assets if possible 
 Secure security-sensitive areas 
 Perform a floor sweep to ensure that everyone is aware of the situation 
 Take personal property 
 Remember that individuals who have disabilities may need assistance 
 Gather at the designated assembly point 
 

PRIMARY W. A. MURPHY STUDENT CENTRE 

ALTERNATE WANDA WYATT DINING HALL 

DO NOT 

 Re-enter the building until told to do so. 
 Assume that the alarm is false. 
 Leave the assembly point unless instructed to do so. 
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Administrative Details 
Scent-Free Please! 
The University of Prince Edward Island is committed to the health and well-being of all those who make 
up our University community.  There is a growing understanding that the health of some people is 
adversely affected due to the exposure to scented products.  Some products you are using may be 
making someone else ill.  The University launched a scent-free campaign, “We Share the Air” effective 
September 1st, 2008.  Please support this campaign by eliminating the use of scented personal care 
products.  Remember, we do indeed “Share the Air!” 

Faculty of Education Policy on E-mail 
In accordance with UPEI's Personal Information and Privacy: Policy and Resources, effective 
immediately, all students currently enrolled in an Education program will receive e-mail correspondence 
only through their @upei.ca accounts. 

 

UPEI Personal Information and Privacy: Policy and Resources 
http://upei.ca/projects/privacy/privacy-main-page 
 

Using Student E-mail Addresses 
Upon registering at the University of Prince Edward Island, each student is issued a UPEI e-mail 
address. When corresponding with the University, students are asked to use their UPEI e-mail address 
to ensure that the receiving party can appropriately identify the sending party. 
The University of Prince Edward Island takes seriously its responsibility to interact with students in a 
secure manner that protects their privacy. The only effective way to maximize the probability that e-
mail between the University and students remains private is to communicate through the UPEI e-mail 
system. 
Students may forward their e-mail to another e-mail address and this function is available in the UPEI 
e-mail system. However, students should understand that when doing this, there is an increase in the 
risk that the e-mail will not remain private. If you have any questions, please contact the University’s 
Registrar at registrar@upei.ca or the UPEI Privacy Officer at privacy@upei.ca. 
 

Forwarding your UPEI E-mail to another Address 
1. Log into your UPEI e-mail account via gmail. 

2. On the top right hand corner, click on the gear. A dropdown menu will appear. 

3. Select the “Settings” option. 

4. Along the top, select “Forwarding and POP/IMAP”. 

5. Select “Add a Forwarding Address”, enter preferred e-mail address into the pop-up screen, and 
click next. 

6. You will receive a notification that a confirmation code has been sent to your preferred e-mail in 
order to grant forwarding permission.  

7. Enter the 9-Digit code and select “verify”. 

 

 

mailto:privacy@upei.ca
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BEd Program Communication 
1. Student Information Blog and Facebook Page 

The Faculty of Education updates a B.Ed. student information blog at http://bedbuzz.upeiblogs.ca. 
Please check the B.Ed Buzz frequently for updates on courses, workshops, jobs, and other topics.  

The B.Ed facebook group (UPEI B.Ed Class of 2018) will also be updated by myself, your peers and 
Jenny Perry, the former Ed Society President.  

2. Have you changed your phone number or address? 

A REMINDER TO GIVE ANY CHANGES IN ADDRESSES OR PHONE NUMBERS TO THE ADMINISTRATIVE 
OFFICE ASAP. 

3. UPEI Storm Information re B. Ed. Classes 

(See UPEI website for campus-wide details) 

The Faculty of Education's policy is as follows:  if the university re-opens or closes and at least one hour 
of class time is remaining, the class will resume as scheduled.  A recorded message, by 7:00 a.m. if 
possible, will be made on the UPEI hotline at 894-2882. As well, notices will be posted on the UPEI 
web-site and through campus and radio announcements. Closures or delayed openings will be effective 
at a specified time. 

How does this work in practice? 

Some examples:  

a) If a class is due to start at 8:30 AM and finish at 11:20 AM, then if the university opens at or 
before 10:20 AM, the class will start at that time. 

b) If the University announces that it will close at 3:00 PM, then any class starting at or before 2:00 
PM will commence as scheduled and finish at 3:00 PM. 

NOTE: All Classes cancelled due to storm days will be rescheduled or made up online.  

 

Storm days are built into the calendar. All students must remain in PEI 

and be present for make-up classes on these two days. 

 

Moodle 
Moodle is a software system for course-based resources and allows students and instructors to interact in a 
password-protected environment.  Moodle is located at http://moodle.upei.ca.  If you have not used Moodle 
previously, you will need to have an account.  Many of the frequently asked user questions on Moodle can be 
found here:  http://moodle.upei.ca/mod/resource/view.php?id=63581 

 
 

 

http://moodle.upei.ca/
http://moodle.upei.ca/mod/resource/view.php?id=63581
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Policy on Student Attendance for Courses and Practicum 

As the Bachelor of Education is a professional program, the expectation is that all students will be in 
attendance at every class. While this is the expectation, it is recognized that on occasion, absence will 
occur for legitimate reasons such as illness, family emergencies, religious observation or bereavement. 
 
If such should occur, following are guidelines and expectations of the pre-service teacher in such cases: 
 
A common requirement is that the appropriate personnel (instructor, advisor, or cooperating 
teacher) be informed in a timely manner in advance, if at all possible, for each absence. 
 
Illness:  
Absent for a class: The student must inform the instructor by email prior to each class that he/she is ill. 
 
Absence During practicum - When the pre-service teacher is ill she/he will contact the cooperating 
teacher and immediately forward the daily lesson plans for the lessons which the pre-service teacher 
was scheduled to teach.  
 
The pre-service teacher is required to telephone the cooperating teacher and email the practicum 
advisor no later than 7:30 AM (or at the time required by the cooperating teacher).  
 
Bereavement:  
The requirements for the pre-service teacher, modeled on the PEITF memorandum, are as follows:  

a) A pre-service teacher shall be granted five (5) regularly scheduled consecutive school days 
without loss of credit in the case of the death of the following members if her/his immediate 
family:  

- parent or step- parent  
- spouse or child  

b) A pre-service teacher shall be granted three (3) regularly scheduled consecutive school days 
without loss of credit in the case of the death of the following members of her/his immediate 
family:  

- brother, sister, step-brother, step-sister, grandchild, grandparent, mother-in-law, 
father-in-law, brother-in-law, sister-in-law, son-in-law, daughter-in-law, or any relative 
permanently residing with the pre-service teacher  

c) A pre-service teacher shall be granted bereavement leave without loss of credit for one (1) day 
to attend the funeral of an aunt, uncle, niece or nephew.  
 

Emergencies: 

At times, other emergencies (such as family illness, home emergency, or accident) may require a pre-
service teacher to be absent from class or practicum. The guidelines outlined above should be followed 
in all such cases. 
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Other absence: From time to time, exceptional circumstances may arise that are a legitimate reason 
for absence being granted.  Such exceptional circumstances will be dealt with on a case by case basis. 
The request for leave is to be submitted in writing as far in advance as possible to the BEd 
Coordinator. The BEd Coordinator will collaborate with the affected instructors before a final decision 
is made. 
 
Follow-up to any absence: 
 
Regardless of the reason for absence, since each class missed means a significant portion of the course 
content is missed – when two absences are reached in any course, the B ED Coordinator must be 
informed. Any unexcused absence will constitute an Incomplete in the course until the required work 
is satisfactorily completed by a pre-determined date.  
 
For absence during practicum, additional days may be required to successfully complete the practicum. 
 
For both legitimate and unexcused absence, alternate assignments will be required comparable to the 
work required in a class. It is the student’s responsibility to propose the alternate assignment, in 
writing, to the instructor.  The proposed assignment must be approved by the instructor and 
completed in the pre-determined time-frame. 
 
Any student who has more than one unexcused absence may be recommended to withdraw from 
the program. Even legitimate absence in excess of two classes in a course may jeopardize a student’s 
capacity to satisfactorily complete the program. 
 
Any appeal that arises from this policy will follow the established procedures as outlined in the 
Academic Appeals - Guidelines and Procedures for the Faculty of Education (found in the Pre-Service 
Teacher Handbook). 
 
General recommendations for all B Ed Students: 

1. Plan in advance for child-care if one of your children should become ill. 
2. Arrange your medical and other appointments at non-class times if at all possible 
3. Check the academic calendar for the B Ed program carefully so you arrange special events or 

holidays when there are no classes. 
4. The BEd follows a calendar different from the UPEI calendar.  
5. Tardiness: all students are required to be on time for scheduled classes. Chronic tardiness 

indicates a lack of professionalism. 
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Other General Information 

Dealing with concerns or issues 

On campus and within the Faculty there are a variety of resources available to assist you with issues or 

concerns. Some of these, briefly described are: 

• Do you need help with writing essays, English as an additional language, time management, 

study skills, math, or science?  - The Webster Centre is a unique facility located in the Student Affairs 

department on the second floor of the W.A. Murphy Student Centre at the University of Prince Edward 

Island (UPEI).  It provides a central place for resources and people committed to the academic success 

of students, the professional development of faculty, and the integration of complementary programs 

that support teaching and learning. 

• International students who require additional support with writing, course content, 

assignments, presentations, or other academic concerns may make appointments with the Faculty of 

Education International Student Academic Coach, Ashley Clark (acclark@upei.ca), Room 302A 

Memorial Hall. 

• UPEI Student Services offers assistance to students in the areas of academic guidance, career 

services, financial aid, scholarships, health service (see below) and student support. 

• UPEI Student Health Centre, in partnership with other service providers, promotes the health 

and well-being of the student population through the provision of quality comprehensive health. 

Located in “The Loft” 2nd Level, North End, W.A. Murphy Building 

• Are you concerned about your progress in a course? The first step is always to speak with your 

course instructor.  Please refer to the process for Academic Appeal included in this Handbook. 

• Do you have questions about your practicum? If it is a placement question before practicum 

begins, contact Carolyn Francis, Room 304 Memorial or by email at crfrancis@upei.ca . Otherwise your 

first contact to discuss the concern should be with your assigned Practicum Advisor. 

Education Society 2017-2018      

Early in the program, the B. Ed. Coordinator and the previous year’s executive will assist the incoming students 

with the organization of the B. Ed. Society. 

Students will elect peers to represent their concerns and to plan/carry out various activities. The following 

positions have been up for election: President, VP Academic, VP Activities, Treasurer, Secretary, K-6 

representative (English) and a French program representative.  

School/Meeting Cancellation Procedures during Practicum 

When storms or an emergency situation occurs, pre-service teachers should listen to the local radio stations 
&/or check school board websites for announcements regarding possible situation/weather-related school delay 
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or closure. The announcements may be different for different families of schools or parts of the province. The 
French schools are connected to the English Board for transportation purposes and will be included in these 
announcements.  
 

UPEI Faculty of Education: Pass / Fail Assessment 

Since July 1, 2002, all Faculty of Education courses at the B. Ed., Diploma and Certificate levels have been 
assessed as either Pass or Fail.  There are several reasons for using this method of assessment: 

1. Pass / Fail assessment is appropriate for the character and style of our professional programs.  Our 
programs are designed to enhance personal and professional development through self-reflection, 
dialogue, and critical appraisal.  Profound learning is intrinsically motivated – it comes from a deepening 
understanding of ourselves, our capabilities, and the areas in which we need to improve; it often 
involves taking risks in our learning.  Assessment by grades provides more extrinsic motivation, often at 
the expense of profound personal learning; we are less inclined to take risks, to be self-critical, or to 
appraise others realistically if we will lose marks. 
 

2. Many of our course assignments are inadequately or only partially assessed by marks.  Giving a mark for 
micro-teaching, collaborative presentations, peer-assessment, or a reflective paper is not always helpful 
in that the learner’s attention can be focused more on the mark than on the written or verbal feedback, 
from which greater learning can develop.  Marks are also rather crude tools with which to assess the 
complex skills and understanding involved in many such assignments. 

 
3. Individuals entering Faculty of Education programs have proven academic success; most have graduated 

in the past with above average grades.  The Faculty’s desire is not to rank pre-service and practicing 
teachers by academic ability, but to assist them in becoming the best educators they possibly can. 
 

4. Many post-degree, professional programs in education and other disciplines are moving to a pass / fail 
model of assessment.  Past pre-service teacher feedback is generally positive with many acknowledging 
that the greater emphasis on intrinsic motivation has enhanced their learning. 

 
While the feedback from our own participant exit surveys and focus groups indicates wide support for pass / fail 
assessment, we recognize that this method may cause some concern for new program participants.  Some of 
these concerns are addressed below. 

Will I be disadvantaged in seeking employment? 

No.  Success in getting a job as a teacher depends upon a wide range of interconnected factors, of which the 
most significant are your previous experience in a teaching situation (including practicum), your references, your 
level of competency displayed in the interview, and your suitability for the post in question.  Course grades from 
a professional program are of little importance to a hiring committee. 

Will I be disadvantaged in seeking entry to a Master’s program? 

No.  Admission to Master’s courses is based on assessment of your professional experience, your references, 
and your research interests, as well as on your academic record.  With regard to the latter, your undergraduate 
grades may be taken into account; many admissions committees regard these as a more appropriate indication 
of your potential for graduate work than grades from a professional program.  A ‘pass’ at the B. Ed. level is 
regarded by our Faculty as the equivalent a grade of 80%. 

How will excellence be acknowledged? 
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The pursuit of excellence is of the utmost importance in our programs.  Course grades represent only one way of 
promoting and assessing excellence.  We have established an expanded set of B.Ed. pre-service teacher awards 
that acknowledge and celebrate excellence in a wide variety of fields and endeavours over the course of the 
program.  Excellence in the completion of assignments will be encouraged through the setting of high standards 
and expectations.  Self-motivation has a role to play, too: satisfaction comes through knowing that you have 
done the best possible job and through the feedback you get from others. 

How will I know if I’m passing? 

You will be alerted by faculty if any of your work fails to meet the course standards they set.  You may be asked 
to re-submit an assignment or make up for the deficiency in some other way.  Examples of the standard required 
for a Pass can be found on the attached sheet.  Remember: our programs are not designed to fail you, but to 
assist you in achieving the best possible outcomes. 

Finally, we believe that this method of assessment is in the best interests of all our programs’ participants and, 
in the long term, in the best interests of the people whom you, as educators, will teach.  If you have further 
questions or concerns, don’t hesitate to discuss these with your course instructors. 

 

Ron MacDonald, PhD 
Dean, Faculty of Education 
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Operational Definition of Pass/Fail;  Faculty of Education, UPEI 

Grade Sample Description 

PASS Outstanding work.  Consistently high levels of skill and creative application 

of course content.  The assignment demonstrates the use of innovative 

ideas for teaching and learning with a high degree of personal commitment 

and involvement with the work.  Assignments with this level of achievement 

could be used as models of exemplary work for future course participants. 

Quality work with no major weaknesses.  This is the expected performance 

level.  The assignment demonstrates a clear understanding of the subject 

and the skills needed to perform the assigned task.  Shows personal 

involvement in the subject and success at using meaningful teaching and 

learning strategies.  Assignments with this level of achievement are 

examples of what all effective educators need to do to implement 

successful and meaningful programs. 

Note: Assignment due dates will be strictly enforced. 

INCOMPLETE Re-submit the assignment.  The work demonstrates a fair demonstration of 

the expected level of performance for the assignment.  There are parts 

missing, insufficient detail or lack of personal involvement in the work.  

Assignments in this category need one or more aspects re-submitted in 

order to reach the Pass level of expected performance. 

Re-do the assignment.  The original performance was unacceptable.  There 

are serious deficits or flaws resulting in a level of performance that would 

not be accepted by any educator.  Assignments in this category must be 

started from scratch and re-submitted. 

Note: Students who receive an “Incomplete” on an assignment must meet 

with the course instructor to establish a time line for re-submission and to 

set a detailed list of expectations for completing the assignment.  Re-

submissions are normally due one week after meeting with the course 

instructor. 

FAIL Failure to demonstrate adequate performance in a course assignment 

including the failure to submit an assignment, submitting an incomplete 

assignment without revision, or the failure to revise and improve returned 

inadequate assignments for reassessment.  

 

Note: All assignments must be completed to the Pass level of performance in order to receive an overall mark 

of P for the course.  Failure in even one assignment will automatically result in an overall mark of F for the 

course. 
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Academic Dishonesty Incident 
 

The following Academic Regulations (UPEI Calendar, 2010, p. 82) procedures and guidelines are 
established by the University which governs our actions. 
 
1. Actions which constitute academic dishonesty are considered an offence within the University and 
include: 

o plagiarism, which occurs when: a student submits or presents work of another person in such a 
manner as to lead the reader to believe that it is the student's original work; self-plagiarism is 
the submission of work previously submitted for academic credit without prior approval of the 
professor;  

o cheating on tests or examinations, including giving false reasons for absence;  
o falsifying records or submitting false documents, including falsifying academic records, 

transcripts or other University documents, or misrepresenting one’s credentials;  
o other academic misconduct such as the unauthorized use of recording devices or the 

unauthorized acquisition of computer software or other copyright material.  
 

2. When there is reasonable evidence to support an allegation of academic dishonesty, the matter shall 
be discussed with the student at the earliest opportunity. A written record of the incident and the 
response of the University will be sent to the student and to the appropriate Chairperson and Dean, 
and will be placed by the Dean on the student's file in the Office of the Registrar.  
 
3. One or more of the following sanctions may be imposed, depending on the seriousness of the 
offence: 

1. the instructor, within his/her authority for assignment of course grades, may impose:  
1. a reprimand;  
2. assignment of a mark of zero or a percentage failure for the piece(s) of work under 

review;  
3. the assignment of a grade of "F" in the course in which the offence was committed.  The 

instructor will provide the Registrar with a percentage grade for posting on the student 
transcript;  

4. suspension of privileges in cases where the offenses have involved misuse and/or abuse 
of the library, computer or other University Resources;  

5. the Dean, in consultation with the Department where appropriate, may recommend to 
the President suspension or expulsion from the University;  

6. the President may impose suspension or expulsion from the University;  
7. the Senate may withhold or revoke a degree, diploma, or certificate.  

 
4. The student has the right to appeal through the provisions of Academic Regulation #12 
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Faculty of Education Procedure 

Procedure as Outlined by University Regulations: Procedures for the Faculty of Education:  

When there is reasonable evidence to support an 
allegation of academic dishonesty, the matter 
shall be discussed with the student at the earliest 
opportunity.  
A written record of the incident and the response 
of the University will be sent to the student and to 
the appropriate Chairperson and Dean, and will 
be placed by the Dean on the student's file in the 
Office of the Registrar. 

The Instructor:  
o determines an instance of academic dishonesty 
o arranges and meets with student 
o maintains a written record of the incident and 

advises the student to do the same 
o writes their response to the incident, providing 

the student and Dean with a copy 
o includes in his/her response, acknowledgement 

of the process of appeal. 
The Dean:  

o receives the written response and places a copy 
in the appropriate file. 

One or more of the following sanctions may be 
imposed, depending on the seriousness of the 
offence. 
The instructor, within his/her authority for 
assignment of course grades, may impose:  

o a reprimand;  
o assignment of a mark of zero or a 

percentage failure for the piece(s) of 
work under review;  

o the assignment of a grade of "F" in the 
course in which the offence was 
committed.  The instructor will provide 
the Registrar with a percentage grade 
for posting on the student transcript; 

o suspension of privileges in cases where 
the offenses have involved misuse 
and/or abuse of the library, computer 
or other University Resources; 

The Instructor: 
o in judging that academic dishonesty has 

occurred also determines the sanction to be 
levied 

o makes the sanction known to the student 
within their response 

The Student: 
o may proceed with an appeal of grade upon 

receipt of the response. Procedures 
governing appeals are outlined under 
university and faculty regulations. 

The Dean, in consultation with the Department 
where appropriate, may recommend to the 
President suspension or expulsion from the 
University;  

The Dean: 
o may consider taking further actions regarding 

sanctions in addition to those determined on 
the faculty member’s judgment 

o will consult with an ad hoc committee of 
Faculty to discuss if additional sanctions are 
warranted 

o May recommend further sanctions as they 
arise from the consultative process 

o Must inform the student in writing of the 
response and the right of appeal 

The President may impose suspension or expulsion from the University; 
 

The Senate may withhold or revoke a degree, diploma, or certificate. 
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Academic Appeals: Guidelines and Procedures for the Faculty of Education 

Overview 

The University of Prince Edward Island in Regulation #12, has established an appeals policy and general 
procedure for students desiring to appeal grades. The appeal process is intended to apply to grades 
given for individual assignments or for summative course grades. While the former can only be 
appealed to the appointed Faculty Appeals Committee, the latter can be further appealed to the 
University Senate. The policy permits adaptation or modification of the regulation by “professional 
program” faculties to ensure coherency with these programs’ objectives and structures.  For the 
Faculty of Education’s Bachelor of Education program, only minor modifications have been made in an 
attempt to ensure program participants’ rights. 

Terms:  “Students” in this regulation and procedure refers to the program participants engaged in 
studies in any Faculty of Education program. 

Regulation (UPEI Calendar 2010, p. 80 adapted to reflect the Faculty of Education’s organization) 

Areas in italic indicate the Faculty adaptation of the regulation as authorized by the regulation. 

UPEI Regulation Faculty of Education Adaptation 

In the application of all academic regulations, 

students shall have access to a fair and just hearing 

subject to appeal. In every case, it is the student 

appellant’s responsibility to ascertain the time 

allowed for filing a notice of appeal (see below). 

In the application of all academic regulations, 

students shall have access to a fair and just hearing 

subject to appeal. In every case, it is the student 

appellant’s responsibility to ascertain the time 

allowed for filing a notice of appeal (see below). 

Appeals on Grades  

An informal appeal must first be made to the 
instructor within four weeks of receipt of the grade.  

For Professional Programs, see internal 
policy/procedures which may be more specific than 
these general regulations and may include different 
information/requirements. Professional program 
regulations override this academic regulation in 
these cases. 

Appeal on Grades 

An informal appeal must first be made by the 
student to the instructor within four weeks of 
receipt of the grade. 

 

A formal appeal must be made in writing within 1 

week of the instructor’s decision.  

This appeal must be submitted to the Chair, who will 

consult within the department before arriving at a 

decision.  

The department will provide the student with a copy 

of the internal policy/procedure on appeals on 

A formal appeal must be made in writing within 1 

week of the instructor’s decision declared at the 

time of the informal appeal.  

The formal appeal must be submitted to the 

Undergraduate/Graduate Program Coordinator.  

The Coordinator will provide a copy of the written 

appeal to the instructor.  

The Coordinator will consult individually with 
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UPEI Regulation Faculty of Education Adaptation 

receipt of the written submission.  

 

instructor and the student regarding the grade 

decision. Recognizing that no resolution to the 

disagreement is forth coming, the Coordinator will, 

within seven days, convene a meeting of two 

members the Undergraduate Committee and two 

student peers for review and consultation on the 

case. 

The Coordinator will convey his/her decision to the 

student and instructor, in writing within 24 hours. 

The Department Chair’s decision may be further 

appealed, in writing, within two weeks of the 

decision being rendered to the Dean of the Faculty, 

who shall name a committee to hear the appeal.  

The Dean will provide the student with a copy of the 

Faculty’s internal policy/procedure on appeals on 

receipt of the written submission.  

 

The Coordinator’s decision may be further 

appealed, in writing to the Dean of the Faculty, 

within two weeks of the decision being rendered.  

The Dean of the Faculty shall name a committee to 

hear the appeal within seven days of receipt of the 

written appeal.  The committee shall be composed 

of the Dean, acting as chair voting in an instance of 

breaking a tie, two faculty members and two 

students, none of who have had any involvement in 

the case to this point. At their discretion, the 

committee may conduct individual interviews of 

both parties involved to ensure their understanding 

of the case. In camera, the committee will vote by 

ballot to determine their decision. The Chair will 

vote and reserve disclosing her/his ballot. If once 

the committee votes have been tallied and a tie 

exists, the Chair will reveal the reserved ballot in an 

attempt to break the tie. The decision of the 

committee will be conveyed in writing by the Chair 

to the student within 24 hours.  

Decisions on final course grades may be further 

appealed, in writing, within one month of being 

rendered, through the Registrar to the Senate 

Committee on Student Academic Appeals.  

Decisions on final course grades may be further 

appealed, in writing, within one month of being 

rendered, through the Registrar to the Senate 

Committee on Student Academic Appeals.  

Appeals of decisions on academic matters other than grades are to be directed to the Senate Committee on 

Student Academic Appeals through the Registrar. All decisions of this Committee shall be final unless appeal 

is made to the Board of Governors in keeping with the terms of the University Act. 
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Faculty of Education Policy: 

Criminal Records Check including Vulnerable Sector Screening 

University of Prince Edward Island Policy Number:  

Policy Title: Criminal Records Check including 

Vulnerable Sector Screening 

Pages - 2 

Authority: Dean, Faculty of Education Creation Date: December 2011 

Reference: UPEI Criminal Records Check Policy Version Date: July 2016 

 Review Date: April 2020 

 

1. Purpose 
All students are advised that the completion of a Criminal Records Check (CRC) including vulnerable 

sector screening by the local law enforcement agency is a program requirement for any placement 

in any public educational setting. The Criminal Records Check is one way to protect the public, 

especially those who may be vulnerable. This is a requirement for all students in an Education 

program/course requiring an observation or placement in a public school setting. This policy 

complements the University of Prince Edward Island Policy #admacdgnl0001 Criminal Records 

Check. 

2. Scope   
This policy applies to all students in a program/course offered by the Faculty of Education requiring 

an observation or placement in a public school. 

3. Responsibility 

 Dean, Faculty of Education 

4. Policy 
Education students are not permitted to enter educational settings until they submit proof of a 
satisfactory or clear Criminal Records Check (certified) which MUST include the Vulnerable Sector 
search. Students who have a positive criminal record check will be required to disclose this 
information to all educational settings he/she is attending. If a student fails to submit a satisfactory 
criminal record check, the Practicum coordinator, BEd(HRD) & CAE Coordinator, or course instructor 
will refuse placement on the basis of the information provided. The Bachelor of Education program 
has the right to refuse placement of a student in an educational setting based on the results of the 
Criminal Records Check. Should the results of the Criminal Record Check result in a student being 
denied a placement in an educational setting, the Dean of Education will discuss options with the 
student. The inability of the student to complete the required practicum will result in the student 
failing to graduate. 
 
Students must present an original criminal record check document to the Administrative Support 
person for the B.Ed program no later than the established date communicated with incoming 
students.  The original document will be copied for the student file and returned to the student. 



- 28 - 

 

As placement in an educational setting is a requirement of the program, and a criminal record check 
is a requirement of the educational settings used for practicum placement, this information will be 
provided to the student on acceptance into the program. 
Once in the Education program, students are required to inform the BEd coordinator of any changes 
in their criminal record such as criminal charges or convictions. Students accepted into the 
education program who provide false information and/or who fail to report criminal convictions 
and/or outstanding charges that occur after the date of their original criminal record will be subject 
to immediate dismissal from the program. The criminal record check results will be kept on file by 
the Administrative Support person for BEd Programs and communicated as required. 
Costs for the Criminal Records Check are the responsibility of the student. If additional checks are 
required by an educational setting, it is the responsibility of the student to ensure that the checks 
are completed prior to placement. 
The PEI Department of Education, Early Learning and Culture also requires a satisfactory and up 
to date Criminal Records Check as a condition of teacher certification.  All students must submit a 
criminal record check to the PEI Department of Education, Early Learning and Culture dated 
within three months of their application for teacher certification (typically in early February, their 
final semester of the BEd program). 
It is the responsibility of the student to ensure that he or she meets the requirements for their 
program of study which include placement in an educational setting, by completing the necessary 
Criminal Records Check as required. 
 

5. Review  
This policy will be reviewed five years following its adoption and every five years thereafter OR as 
additional requirements for practicum are made by the public school system. 
 

  All students must have their background check submitted prior 

to the beginning of the program. 
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Faculty of Education Policy:   

Approval of immunization status prior to commencing practicum placements 

University of Prince Edward Island Policy Number:  

Policy Title: Approval of immunization status 

prior to commencing practicum placements 

Pages - 2 

Authority: Dean, Faculty of Education Creation Date: December 2011 

Reference:  Version Date: July 2016 

 Review Date: April 2020 

 

1.           Purpose 

All educational settings require proof of specified immunizations prior to allowing student teachers 
to enter the school environment. As the prevalence of mumps has increased in certain populations, 
it increases the risk that applicants may have been exposed prior to admission. The Faculty of 
Education has a responsibility to protect the health of the public by ensuring that all students have 
demonstrated no active disease, and have adequate immunity. This policy provides the Faculty of 
Education with a clear course of action if a student does not submit the necessary information. 

2.  Scope 
This policy shall apply to all students enrolled in a program/course in the Faculty of Education 
requiring an observation or placement in a public school setting. 

3.  Responsibility  
Dean, Faculty of Education 

4.  Policy 
All students entering a UPEI Education program/course requiring an observation/placement in a 
public-school setting are required to submit proof of immunization status to the Faculty of 
Education office no later than the established date communicated with incoming students.  The 
original document will be copied for the student file and returned to the student. The 
Administrative Support person retains copies of these documents on the student’s file.  

Students shall not be permitted to enter any public-school setting until a complete and up to date 
Measles, Mumps & Rubella (MMR) booster immunization record has been submitted and approved 
by the Practicum Coordinator or the BEd (HRD) & CAE Coordinator. 

By the third week of September the Administrative Support person for BEd Programs will provide 
the BEd Coordinator with a list of first year students who have immunization records outstanding. 
Students must make arrangements to receive the outstanding immunizations prior to entering 
classrooms, thus avoiding a delay in beginning school placements. 

Students will be informed that they are not eligible to enter the school environment until such time 
as the information is complete.  
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5.  Review 
This policy will be reviewed five years following its adoption and every five years thereafter OR as 
additional requirements for practicum are made by the public school system. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

All students must have their immunization record submitted 

prior to the beginning of the program. 

 **If you have trouble obtaining the MMR Booster, you may 

book an appointment with the Travel Clinic in Charlottetown. 
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Faculty of Education Policy: 

Professional Fees Policy  

The Faculty of Education of UPEI recognizes that for individuals to attain and maintain status within a profession 

requires financial investment in one’s own development. Commonly seen in professional programs are fees 

associated with membership to teachers’ federations and professional associations, support for a variety of 

services including professional development, supervision of practicum experience, legal counseling, and travel 

support.  

The Professional Fee assessed by the University of Prince Edward Island, on behalf of the Faculty of Education 

attempts to reflect these same purposes. 

There are three key principles that guide the assessment of Professional Fees: 

1. To provide professional membership within provincial teachers’ associations. 

 As recognized associated members pre-service teachers will have access to these associations’ 
annual convention. Pre-service teachers will enjoy the rights and privileges ascribed to provincial 
associations’ associate members, as well as the responsibilities associated with the associations’ 
codes of conduct. 
 

2. To recognize the contributions made by mentor teachers and contribute positively to these individuals’ 
professional development.  

 The tradition of teachers regularly welcoming pre-service teachers into classrooms to develop 
professional skills is well established. The relationship rewards both the teacher and pre-service 
teacher as they learn from each other. The responsibility to mentor a pre-service teacher requires 
significant additional time and energy beyond the normal planning and preparation for classroom 
activities.  Each year small tokens of appreciation are given to the volunteer cooperating teachers. 

 
 

3. To assist with travel costs associated with practicum placements  

 When the Faculty has assigned a practicum placement, the pre-service teacher may be entitled to 
receive travel relief for the costs they incur. In instances in which the pre-service teacher determines 
their practicum placement, the pre-service teacher recognizes the additional cost the Faculty will 
incur in arranging and supervising the practicum, thus forfeits the right to travel relief. Rules 
governing travel relief are detailed on the Travel Relief form. 

 Advisors are required to significant distances to carry out the observation and supervision of 
students during the practicum placements. The professional fees assist with the costs associated 
with the supervision of pre-service teachers by practicum advisors.  
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Faculty of Education Policy: 

 Practicum Readiness 

University of Prince Edward Island Policy Number: 

Policy Title: Practicum Readiness Pages - 1 

Authority: Dean, Faculty of Education Creation Date: September 2016 

Reference: Version Date: September 2016 

 Review Date:  September 2018 

 

1. Purpose 
The practicum placements are designed to allow BEd students to gradually assume teaching responsibilities 

as they develop their Principles and Practices for Teaching Excellence (See Pre-Service Teacher Handbook). 

This policy provides the Faculty of Education with a clear course of action when there is a demonstrated area 

of concern regarding practicum readiness. 

2. Scope 
This policy applies to all students completing a practicum placement for the Bachelor of Education program. 

3. Responsibility 
Dean, Faculty of Education 

4. Policy 
Any student who has been identified as having a demonstrated area of concern in any of the Principles and 

Practices for Teaching Excellence will be required to meet with the BED program coordinator and other 

appropriate personnel to discuss the concern and develop an individual plan of action with the student prior 

to practicum placement. This individual plan of action will be monitored and adapted as necessary by the 

practicum advisor, cooperating teacher, and practicum coordinator throughout the practicum placement. 

Additional practica may be required if progress during any placement is not determined to be satisfactory. 

5. Procedure: 
i) When a student is identified as having an area of concern, the student will be required to meet with the 

B Ed Coordinator.  
ii) At this meeting, the concern will be identified and discussed with the student. With the student’s input, 

appropriate measures will be identified to address the concern and a written action plan developed. 
iii) Included in this plan will be an initial contact or meeting with the cooperating teacher who has 

volunteered to host the student for the practicum placement. 
iv) Throughout the practicum, the plan will be monitored and adapted as required in collaboration among 

the cooperating teacher, the student, and the practicum advisor. 
v) The student’s success in the practicum will be assessed in relation to success of the action plan and the 

expectations required to obtain a PASS for the practicum course(s), ED 4960 or ED 4970. 
6. Review 

This policy will be reviewed two years following its adoption and every five years thereafter OR as additional 

requirements for practicum are made by the public school system. 

 

Adopted by Faculty Council on September 9, 2016 
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Faculty of Education Policy: 
Response to Student Unsatisfactory Performance 
 

University of Prince Edward Island Policy Number:  

Policy Title: Student Unsatisfactory Performance Pages - 1 

Authority: Dean, Faculty of Education Creation Date: September 2016 

Reference:  Version Date: September 2016 

 Review Date: September 2018 

 
1          Purpose 

Teaching is a complex, demanding profession that requires high levels of professional commitment and skill. 

The Bachelor of Education program prepares pre-service teachers to pursue professional careers working 

with children and young people. It is granted only to those who demonstrate satisfactory levels of academic 

and teaching competence, emotional maturity, and professionalism. The Faculty of Education is committed to 

helping all pre-service teachers succeed but is equally committed to upholding the standards of the 

profession. These standards are outlined in detail in The Principles and Practices for Teaching Excellence in 

the Pre-Service Teacher Handbook 

2 Scope  

               This policy shall apply to all students enrolled in the B ED program in the Faculty of Education. 
3. Responsibility  

Dean, Faculty of Education 
4.  Policy 

All students must demonstrate satisfactory academic and teaching competence, emotional maturity, and 
professionalism. The failure to meet expectations in any of these areas may result in dismissal. The 
requirements in each of these areas are outlined in the Code of Professional Conduct for UPEI Pre-service 
Teachers, the PEITF Code of Ethics, The Principles and Practices of Teaching Excellence and in the UPEI policy 
Code of Conduct for Students. 

5.         Procedure 
When a student does not meet expectations in any of the above areas the student will be required to meet 
with the B. Ed. Coordinator will request to develop an individual plan of action to address these concerns or 
to discuss subsequent action required by Faculty or University policies. This meeting may be initiated as a 
result of any of the following: one course failure, attendance or professional issues.  
 
The Faculty of Education reserves the right to dismiss students from the program if they are considered to be 

unsuited to the study or practice of teaching or as a result of failure to adhere to the individual action plan. 

Any student dismissed from the B ED may initiate the appeal process according to the Academic Appeals as 
outlined in the UPEI Calendar.  

6. Review 
This policy will be reviewed two years following its adoption and every five years thereafter. 

Adopted by Faculty Council, September 9, 2016 
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 Faculty of Education Policy: Personal Use of Electronics during Instructional Time 

University of Prince Edward Island Policy Number:  

Policy Title: Personal use of Electronics Pages - 1 

Authority: Dean, Faculty of Education Creation Date: March 2017 – B Ed Committee 

Reference:  Version Date: April 2017 – Faculty Approval 

 Review Date: March 2022 

 
1          Purpose   

While effective and appropriate use of electronics is an important tool in the teaching/learning process, it can 

also be a distraction for students and instructors. This policy is to support instructors in monitoring non-

instructional personal use of electronics during courses.  

2 Scope  

               This policy shall apply to students enrolled in programs within the Faculty of Education. 
3. Responsibility  

Dean, Faculty of Education 
4.  Policy 

Effective and appropriate use of electronics is an important tool in the teaching/learning process. The Faculty 

of Education encourages the productive and instructional use of electronics in courses. Personal use of 

electronics at inappropriate times may create distraction, not only for the individual, but also for peers and 

the instructor.  

All students are required to refrain from personal non-instructional use of electronics at all times during 

classes and on practicum 

5.         Procedure 
Instructors will have the responsibility to inform students of this policy and outline how it will be 
implemented within their courses. 

6. Review 
This policy will be reviewed two years following its adoption and every five years thereafter. 

Adopted by Faculty Council, April 28, 2017 
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Additional Optional Experiential and Global Learning opportunities 

Early in the program, students may apply to participate in one of three foci described 
below:  International, Indigenous, or Adult Education.  

Focus in International Education 

The Focus in International Education is an optional program for students in both the English and 
French Bachelor of Education Program. The focus is designed to develop students’ sensitivity to 
cultural diversity and to increase their understanding of global issues, so that their teaching is infused 
with a global perspective and they are better prepared to teach in other countries or in diverse cultural 
settings.  
 
In previous years, B.Ed students have been partnered with schools in Argentina, Costa Rica, St. Vincent 
& The Grenadines, France, Switzerland, Sweden, Kenya, Ethiopia, Japan, China, and New Zealand. 
 
Students accepted into this focus must successfully complete the additional course (Ed 462, 
International Education) and a six week practicum in an international setting. All students in the 
International Focus must also participate in regularly scheduled orientation sessions arranged by the 
placement/orientation coordinator. 
 

NOTE: All costs for this opportunity are the responsibility of the student – including 
travel and accommodation. 
 
CONTACT: Carolyn Francis, B.Ed. Coordinator 
 

Focus in Indigenous Education 

All students in the B. Ed. Program must complete a one-credit course (Ed4490), Introduction to 
Indigenous Education and students wishing additional Indigenous learning opportunities may apply to 
be admitted to the optional Indigenous focus. Applicants will be given acceptance to the focus 
conditional upon recommendation from faculty instructors. 
 
The Focus in Indigenous Education is an optional program for both French and English Bachelor of 
Education students. It increases awareness and understanding of the complex issues involved in 
curriculum and teaching related to First Nations and Inuit education in Canada. Pre-service teachers 
learn about the needs of Indigenous students, and also focus on the integration of Indigenous themes 
in the K – 12 curriculums. Experiential community-based learning is foundational and students visit 
First Nations sites in the Maritimes to learn about processes of community recovery and revitalization 
for Indigenous peoples and the educational supports that further this process. 
 

The Focus in Indigenous Education involves successfully completing an additional course, Ed 451 
Integrating Indigenous Themes into the Curriculum, as well as six weeks of practice teaching placement 
in an Indigenous context.  
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Practice teaching placements may take place in a school serving Mi’kmaq or Maliseet students in the 
Maritimes, in a First Nations, Inuit or Metis community in another province or Territory, or in an 
international school setting in New Zealand or Sweden which serves Indigenous students.   
 

All students in the Indigenous Focus who may wish to complete their practicum outside of Canada or in 
a remote Canadian location must participate in regularly scheduled orientation sessions arranged by 
the placement/orientation coordinator. 
 

NOTE: All costs for this opportunity are the responsibility of the student – including 

travel and accommodation. 

CONTACT: John Doran 
 

Focus in Adult Education  

The Focus in Adult Education is also an option for Bachelor of Education students.  The focus is 
designed to build on student’s knowledge of theory and practice around learning and broaden it to 
focus on adult learners - how their life situation differs from children, the impact of technology, 
globalization, the knowledge economy, formal and non-formal learning environments, the life cycle, 
etc. Students will be prepared to apply the principles and theory of adult education in meeting the 
needs of adult learners in a variety of learning environments. 

Applicants will be given acceptance to the focus conditional upon recommendation from faculty 
instructors. Students accepted into this focus must successfully complete one additional course and a 
six week practicum in an adult education setting.  The course choices are listed below are available on 
a rotational basis dependent upon numbers: 

 ED3730 – Special Needs of Adult Learners (Fall 2017) 

 ED3640 – Assessment of Adult Learning (Winter 2018) 

 

Note:  

Courses ED3730 and ED3640 are part of the Certificate in Adult Education and BEd(HRD) program. BEd 
students will be taking these courses with adult learners who teach in a variety of learning 
environments - this will greatly add to the richness of the learning as experiences are shared from their 
individual “classroom” and personal experiences. 

Contact: Carolyn Francis, B Ed Coordinator 
 

 

 

 



- 37 - 

 

E-Portfolio  

As a requirement of the B.Ed. program, all students must develop an ePortfolio which highlights their growth 

towards becoming a professional teacher. The ePortfolio will be introduced early in the program and students 

will begin collecting artifacts from their courses, observation, and practicum.  

Throughout ED4960 and ED4970, students will receive support including workshops, tutorials, and the 

opportunity for individual feedback.   

The ePortfolios will be due in February and recommendations for improvements or additions will be made by 

mid- March, giving time for students to make changes and perhaps add items to the portfolio from the final 

practicum placement. 

On a celebration day immediately after the completion of the practicum, all students will present their 

ePortfolios to staff, instructors and peers.   

Bachelor of Education ePortfolio Requirements 

Your ePortfolio is to consist of unique and appropriate artifacts to provide evidence of competence in 
five areas. It will include your teaching philosophy, resume and career development goals, as well. In addition, 
an overall program reflection is to be presented, highlighting key learning and reflections from the B.Ed. 
program.  
 
A completed ePortfolio with all components developed must be submitted no later than 4:30pm January 27th, 
2018. Students will receive a pass/fail grade and feedback on their ePortfolio within two weeks of their 
submission. However, you will be able to make changes or additions to your ePortfolio until the time of the 
presentation in early May, 2018. 
 
The grade for the ePortfolio presentation is included in the final grade for ED 4970.  
A brief description of the components of the ePortfolio are listed below. 
 

Personal Introduction 
             A brief introduction (4-5 lines) for you as a teacher candidate in the B.Ed. program.  

Teaching Philosophy  

 You will develop your teaching philosophy statement in your sessions with your practicum advisor, this 
statement is also one of the required elements of your ePortfolio.  

Résumé 

 A current resume must be included in your ePortfolio. There is a dedicated practicum seminar to the 
development of your teaching résumé and practicum advisors may be available to assist and advise on your 
résumé. 
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Artifacts and Reflection 

 Students will supply artifacts and reflections to demonstrate competency in five (5) areas listed below.  
Each artifact should be accompanied with a reflection that explains the artifact’s context and relevance to 
competency.  
 

Classroom Organization and Management 

Your ePortfolio must provide evidence of the ways that you organize and prepare you classroom and 
manage student behaviour for effective learning. You may wish to include examples of ways you organized 
collaborative learning, designed your lessons to engage all learners, and dealt with disruptive behaviours. 

Lesson Planning  

Your ePortfolio must demonstrate effective lesson planning. Various templates are available in the 
Bachelor of Education Handbook.  
 

Instruction 

Your ePortfolio must provide evidence of your experience using various instructional strategies, 
including differentiation and technology.  
   

Assessment  

Your ePortfolio must include artifacts demonstrating your use of assessment. You can include 
assessments you have developed in courses and/or during your practicum experiences. The artifacts should be 
accompanied with reflections that provide context for your assessment artifacts.   

  

Area of Personal Choice 

This section is an additional area not included in the four previous sections that identifies personal skills, 
talents, characteristics, experiences that will enhance your capabilities. This may include, but is not limited to, 
personal strengths, arts & creativity, coaching, or a program specialization.  

Career Development Goals 

 Career Development Goals is a section for you to reflect on your experience in the program and set 
goals for yourself as you prepare to finish the program. These can be goals for the short term (next practicum, 
1st year out of the program, within 5 years, etc.), or your considerations about further education or professional 
development.  

Program Reflection 

The Program Reflection is a section for you to reflect on your development in the Bachelor of Education 
program. For this section you may wish to use these example questions to guide your reflection:  

● How has the program contributed to your personal/professional growth? 
● In what ways were you challenged within the program or on practicum? And how did you 

overcome these challenges? 
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Overview of Observation and Practicum Experiences  

Observation Days  

Courses begin in May but the in-school fall practicum does not begin until October.  You will have completed a 
significant portion of your course work before beginning your practical experiences.  To be more able to make 
practice/theory connections during course work, you will complete in-school observation days as follows; 2 days 
in late May and 2 opening days in September. 
Any Pre-service teachers who are residents of PEI are asked to contact a teacher/school principal at a school 
they are familiar with arrange the four observation days.  There will be no requirement for reporting from the 
classroom teacher but you will be required to complete an assignment.  The practicum coordinator will arrange 
the observation locations for pre-service teachers from out-of-province. 
Teachers who accept a student for these observation days should expect them to assist with duties in the 
classroom and around the school (to be an extra set of hands) 
 

Outcomes for the Practicum Experience 

As a result of their practicum experience, pre-service teachers will: 

 Develop, test, and refine their teaching theories and practices, classroom management, and assessment 
approaches and strategies. 

 Become creative, responsible, reflective and resilient educators within the educational community 

 Experience a variety of educational settings within host schools 

 Establish professional relationships with other educators 
 

ED4960 Practicum 
In-school Observation – May 25th and 26th, 2017 

Opening Days Observation – September 7th and 8th, 2017 

In-school Orientation – October 4th and 5th, 2017 

Practicum – October 23rd through to December 15th, 2017 

Seminars – May through December 

 

ED4970 Practicum 
February 12th through to May 9nd, 2018 

For students in the International or Indigenous specialization, approximately six weeks of this placement will 

be in an International or Indigenous location. 

 

*IMPORTANT NOTE FOR ALL PRE-SERVICE TEACHERS 
The Faculty of Education B. Ed. program does not observe the UPEI Reading Week break in February.  
Instead, the Faculty observes the Island Schools’ Mid-semester break in March.  Note:  A pre-service teacher 
completing his/her practicum outside of PEI will observe the break scheduled for that locale. 

 

 

 

Observation Days 
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Practicum Overview and Requirements 

Successful completion of the two 6-credit practicum courses (ED 4960 & 4970) is necessary to achieve a 
Bachelor of Education degree. These courses consist of a combination of campus-based small and large group 
sessions and in-school experience. 
A minimum of twenty weeks of successful practicum is required for completion of these courses.  
  
A Graduated Observation and Teaching Experience Approach 
The background experiences of pre-service teachers may vary significantly as they begin the program.  Some 
have no classroom experience while others may have substitute, educational assistant, or international teaching 
experience. Whatever the prior experience, it must be assumed that first practicum pre-service teachers do not 
have the capacities of the experienced teacher. For this reason the Faculty of Education uses a graduated 
observation and teaching experience model for all pre-service teachers. 
 

ED4960   
ED4960 runs from May through December, culminating with the eight-week practicum (October through 
December).  The total practicum is over nine weeks and includes four observation days (May/Sept), two in-
school orientation days (Oct) and two PEITF convention days. For this practicum, a Faculty Advisor is assigned for 
every ten students. Insofar as possible, pre-service teachers will be placed at their preferred grade level and in 
their subject specialization if middle or senior year cohorts.  All students must complete this practicum in PEI. 

 The Faculty of Education does not expect pre-service teachers to begin teaching a full teaching load but 
first to mainly observe quality instruction and classroom management, and familiarize themselves with 
the learning environment. However, a pre-service teacher must be directly involved with the 
teaching/learning process beginning on day one of the practicum. However, this will likely be limited to 
a portion of a cooperating teacher’s lesson such as the introduction, closure, or some element within 
the lesson’s body.  The cooperating teacher will want to discuss with the pre-service teacher how they 
will work together during the first few days. 

 By the end of the second week pre-service teachers should be teaching about 20% of the full teaching 
load and be responsible for all the planning and preparation of that portion of the instructional 
program. The pre-service teacher should be shadowing her/his cooperating teacher during all 
supervision activities. Where appropriate, the pre-service teacher should be invited by the cooperating 
teacher to attend meetings, professional development opportunities, and school functions in order to 
gain a full sense of the roles and responsibilities teachers must manage. In the balance of the schedule 
the pre-service teacher should assist the cooperating teacher, plan lessons and observe.  When possible 
PST should be given opportunity to observe in other classes and areas of the school.   

 By week 5, the pre-service teacher should be experiencing teaching 50% of the normal teaching load. 
When not teaching the pre-service teacher is expected to continue observation of the class activities, 
support individual students where needed, observe other teachers within the school, and plan quality 
lessons. 

 By week 5, the pre-service teacher can also be expected to plan and teach entire units of instruction.   

 By week 7, the PST may teach up to 75%.   
 
In order for all pre-service teachers to be fully aware of any difficulty for which some follow-up action might be 
required, the following will take place as an additional in-depth assessment during this placement.  
The following describes the process which will take place: 

a) After the mid-point of this placement, the practicum advisor and the cooperating teacher will 
individually complete an assessment to identify any specific areas which may need improvement. Using 
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the same assessment tool, the pre-service teacher will also assess his/her own performance to date.  
(See Professional Growth Assessment – Forms Appendix) 

b) The pre-service teacher, practicum advisor and cooperating teacher will share these assessments and 
discuss the results, identifying areas of success and those needing improvement. 

c) This assessment tool will be used and as a plan for further growth and as a basis for planning further 
action for any pre-service teacher who is experiencing difficulty. 
 

In summary, during this practicum: 

 It is expected that the pre-service teacher will gradually increase the teaching load so as to experience 
teaching approximately 75% during the final portion of this practicum 

 The pre-service teacher should be assigned one or more units to prepare for teaching. Cooperating 
teachers are asked to refrain from giving completely prepared units or commercially packaged units to 
pre-service teachers as this does not afford them the opportunity to experience the complexities of 
unit development. 

 Through observation and discussion, the cooperating teacher takes an active role in mentoring and 
challenging the pre-service teacher. 

 
 

ED4970  
ED 4970 runs from January to May and culminates in an 11-week practicum placement(s) 
In ED4970, Faculty Advisors are assigned for every 20 students.  A reduced level of direct supervision will be 
carried out by Faculty Advisors.  The rationale is that by this stage of teacher development, many of our pre-
service teachers have reached a level of competence such that they are able to work independently within the 
school/workplace setting.  
 
 However, in-depth observation by a Faculty Advisor will be implemented if: 
a) A concern is expressed by the cooperating teacher or the pre-service teacher or 
b) Previous practicum performance indicated that additional supervision would be warranted. 
Throughout the practicum, advisors will continue to have on-going contact with pre-service teachers and 
cooperating teachers to monitor progress and respond to identified needs. 
 
Permission for an out-of-province/International/Indigenous/Adult Education placement will be based upon 
successful completion of the previous practicum experience and recommendation from faculty.  All students 
completing the Indigenous and International specializations must submit weekly reflections (by email) to the 
program coordinator and advisor in response to guided questions. The questions to guide these reflections are 
circulated to the students prior to the beginning of the practicum experience. 
Students enrolled in a specialization will complete a five-six week placement in their area of specialization and 
may return to their fall placement location for a final portion of the placement.  The exact timing will be 
determined on an individual basis dependent upon the specialization practicum location.  Whether in an 
International or Indigenous placement, out-of-province in Canada, or on PEI, this practicum is intended to 
provide a unique experience for both the pre-service and cooperating teachers. 
In a placement in Canada, the intern would be expected to assume from approximately two-thirds to the full 
assignment of the cooperating teacher after week one. We encourage the principal to visit the pre-service 
teacher’s classroom, observe instruction, and discuss the instructional practices witnessed as he/she might with 
a newly hired probationary teacher. 
Significant departures from these guidelines should be discussed with the practicum advisor and pre-service 
teachers. 
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The Practicum Partnership 

The pre-service teacher, cooperating teacher, practicum advisor and the practicum coordinator work 
collaboratively to ensure a productive and successful practicum. The major responsibilities of these partners are 
outlined below.  
  
 
 
 
 
 
 
 
The Practicum coordinator secures and confirms all pre-service teaching placements and assigns a practicum 
advisor in consultation with the practicum advisor teams. The Practicum coordinator will inform pre-service 
teachers when contact may be made with cooperating teachers and pre-service teachers are asked not to make 
contact until advised to do so. 
All placements are final. It is only under extraordinary circumstances that a change will be made. Any concerns 
with the placement should be discussed with the assigned practicum advisor before approaching the Practicum 
coordinator. The advisor will discuss the situation with the Practicum coordinator if necessary. On rare occasions 
it may be necessary to change/postpone or suspend a practicum arrangement.  If serious difficulty is 
experienced during a practicum, the Practicum coordinator works with the practicum team leader, the 
practicum advisor, the pre-service teacher and the cooperating teacher to resolve the situation. 
 
Pre-service Teachers  
** Each pre-service teacher is expected to: 

 attend the assigned school in accordance with the schedule arranged for the practicum 
  follow applicable codes of professional conduct  
  contact the practicum advisor at once if there are concerns about the assignment.   
  recognize that placements are full time: when not teaching, the pre-service teacher will be observing, 

assisting, interviewing or preparing lessons  
  prepare comprehensive lessons plans for each lesson taught (see Appendix A for details) 
  maintain a professional relationship at all times  
  dress in a professional manner 
  take on other responsibilities as may be assigned, requested or suggested by the cooperating 

teacher 
  volunteer to assist  with extra-curricular activities as workload, expertise and personal circumstances 

permit  
 

Expectations for Observation and Feedback by Advisors and Cooperating Teachers 

The success of the pre-service teaching experience depends heavily on the development of effective 
observational and communication skills. The exercise of these skills in the supervisory process includes three 
basic steps: 
 

1. Establishing a cooperative, helping relationship.  

 

2. Observing the lesson(s). Normally the advisor and the cooperating teacher should be observers who 
gather data in an unobtrusive and objective manner. Only under exceptional circumstances when the 
pre-service teacher is experiencing serious managerial issues would a supervisor interrupt a lesson being 

Practicum Coordinator: Carolyn Francis 
Phone:   894-2813 
Fax:        566-0416 

Email:  crfrancis@upei.ca 
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observed. Each cooperating teacher and advisor will be given carbon forms to record observations. A 
carbon copy of the observation notes is to be jointly signed and provided to the pre-service teacher 
after being discussed. 

 

3. Planning and conducting the post-observation conference. This is an important opportunity for the pre-
service teacher to share her/his assessment of the lesson observed. The observer then makes specific 
comments, discusses instructional changes that are needed, and arranges for any required follow up.  
The practicum advisor and cooperating teacher must keep in contact regarding the progress being made 
by the pre-service teacher. 

  
Cooperating teacher and observation - When the pre-service teacher begins to teach part or all of a lesson the 
cooperating teacher will remain in the classroom to observe and provide feedback on each lesson. Only when 
the pre-service teacher is confident and competent in the delivery of a lesson should the cooperating teacher 
leave the classroom, even for short periods of time. The classroom teacher retains the responsibility for student 
learning at all times and has the additional responsibility of ensuring the pre-service teacher facilitates the 
attainment of the desired learning outcomes by the students. 
 
Practicum Advisor and observation – In ED49600 the practicum advisor assigned to a student will complete a 
minimum of three formal observations of that student instructing a class, in addition to introductory activities, 
post-observation, mid-practicum de-briefings and final assessment meetings. In all cases where further 
observation is required it will be carried out.  In ED49700, the advisor will be assigned as the main contact for a 
group of pre-service teachers.  At least one formal observation will be carried out by the faculty advisor. 
Frequency of advisor visits will be in correlation with the length of the placement in a particular school.  
 
The success of this model rests on the development of a cooperative working relationship between all partners 

in the process. 

Roles and Responsibilities of the Supervisory Partners 

Cooperating Teacher 
 
During the practicum, the cooperating teacher spends more time with the pre-service teacher than any other 
individual. She/he is the person most familiar with the interaction between the pre-service teacher and other 
members of the school community. As a result, she/he plays the key role in adapting the practicum experience 
to the strengths and needs of the pre-service teacher.  
The cooperating teacher works with the pre-service teacher to ensure a collegial and collaborative partnership. 
She/he structures the gradual acquisition of teaching skills through a combination of observation and dialogue, 
increasing responsibility for instructional tasks as the pre-service teacher gains confidence.  
As the pre-service teacher acquires experience and new insights, the cooperating teacher will encourage 
initiative and creativity within a wider repertoire of pedagogies. She/he will support the risk-taking, 
experimentation, and innovation essential for the development of a broad range of teaching strategies. She/he 
will also provide the wisdom to guide reflection and analysis of what transpires in the classroom, including how 
learning is best assessed during and after lessons and units are taught. 
Specifically, a cooperating teacher will: 

 prepare students to accept the pre-service teacher as a member of the teaching staff 

 acquaint the pre-service teacher with the relevant curricular goals, techniques, and teaching resources 

 provide the pre-service teacher with information regarding school facilities, policies, and regulations 

 discuss with  the pre-service teacher the various roles and responsibilities that accompany teaching 

 work with the pre-service teacher in the preparation of lessons, and provide guidance in the selection of 
proper techniques and resources 
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 regularly observe and discuss with the pre-service teacher the strengths and weaknesses of the pre-service 
teacher’s performance 

 gradually guide the pre-service teacher to more complex and demanding responsibilities as he/she seems 
capable of handling them 

 identify areas of weakness in subject matter and pedagogy which need improvement  

 facilitate participation of the pre-service teacher in extracurricular activities 

 assist the pre-service teacher with student assessment and evaluation 

 provide relevant background information concerning students with whom the pre-service teacher will be 
working 

 consult with the faculty advisor as necessary during the practicum 

 summarize the pre-service teacher’s progress and suggest directions for ongoing development using the 
applicable report form found in the Practicum Forms Document 

 

Practicum Advisor 

Practicum advisors have four major responsibilities: 

 to provide assistance, guidance, and support to their assigned pre-service teachers throughout the pre-
service teaching program.  The level of direct supervision will decrease in ED4970. 

 to evaluate assigned pre-service teachers during and at the end of each observed lesson 

 to serve as liaison between the Faculty of Education and cooperating teachers of the schools to which pre-
service teachers have been assigned 

 to provide feedback and document any concerns related to performance or professionalism 
 

Specifically, practicum advisors will: 

 meet with their pre-service teachers prior to each practicum to review roles and expectations 

 serve as advisors to the pre-service and cooperating teachers assigned to them, making time available for 
consultation 

 facilitate a collaborative teaching partnership between pre-service and cooperating teachers 

 discuss progress, challenges, reports, and other matters as may benefit pre-service teachers 

 periodically review the Record of Teaching  

 file with the Practicum coordinator the appropriate evaluation form for each pre-service teacher after each 
practicum (ED4960, ED4970) 

 maintain written notes for each observation and provide a copy to the pre-service teacher  

 inform the Practicum coordinator immediately of any significant concerns as soon as possible so timely 
intervention may take place  
 

Principal 

While the school principal has no assigned daily role with the pre-service teacher, she/he enriches the 

experience for the pre-service teacher by: 

 welcoming pre-service teachers to the school’s staff and nurturing a climate of acceptance and support 

 facilitating orientation of pre-service teachers to the whole school (the staff, its programs and the facility) 

 maintaining contact with the cooperating teachers, the practicum advisor and Practicum coordinator to 
ensure the success of all placements in the school 

 monitoring the progress of the pre-service teacher for the duration of the practicum 

 encouraging pre-service teachers to participate fully in the culture and life of the host school during the 
practicum 
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Supervision and Evaluation by Cooperating Teachers and Practicum Advisors 

Teaching is a complex, demanding profession that requires high levels of professional commitment and skill. 
The Bachelor of Education program prepares teacher interns to pursue professional careers working with 
children and young people. It is granted only to those who demonstrate satisfactory levels of academic and 
teaching competence, emotional maturity, and professionalism. The Faculty of Education is committed to 
helping all pre-service teachers succeed but is equally committed to upholding the standards of the profession. 
The processes for supervision, evaluation, probation, and suspension ensure that these two goals are met. 
 

Supervision and Evaluation 
 
Supervision and evaluation are vital components of the practicum. They provide pre-service teachers with 
positive and constructive feedback to ensure their continual professional growth during and after the 
practicum. They also ensure accountability within a profession dedicated to the welfare and education of 
children and young people. 
 
The performance of the pre-service teacher during practicum is evaluated by both the cooperating teacher and 
the practicum advisor.  Credit is awarded on a "pass" or "fail" basis. The primary emphasis is on helping pre-
service teachers to identify their strengths and areas that need improvement. In the first practicum, both 
cooperating teachers and practicum advisors are present in the classroom with pre-service teachers to assist in 
developing and refining teaching skills.  In the final practicum, a reduced level of direct supervision by a faculty 
advisor, however a faculty advisor will remain in close contact with a pre-service teacher and the cooperating 
teacher and respond as appropriate to the level of need. 
 
The decision as to whether a pre-service teacher receives credit for ED 4960 or ED 4970 rests with the 
practicum advisor, the B.Ed. Coordinator, and the Dean. This decision is made on the basis of reports 
submitted by cooperating teachers and practicum advisors. However, any concerns expressed about 
suitability for teaching will be discussed directly and individually with the pre-service teacher during the first 
practicum and as required throughout the program. 
 
The success of supervision and evaluation lies in consistent communication among cooperating teachers, 
practicum advisors, and pre-service teachers. Pre-service teachers need ongoing feedback regarding their 
progress. They also need to seek out constructive feedback from those who supervise their work; reflection and 
self-assessment form the basis for the advice they seek. They also serve as the foundation for ongoing growth 
after the practicum is complete.  
 To provide the pre-service teacher with all necessary support and feedback, practicum advisors and cooperating 
teachers are encouraged to collaborate in evaluation.  
Cooperating teachers will prepare an evaluation report on each pre-service teacher with whom they work.  In 
the case of a pre-service teacher being assigned to two or three teachers, either a composite report may be 
submitted (with the names of each of the cooperating teachers attached), or an individual report may be 
prepared by each teacher. These also may be filled out collaboratively with the practicum advisor. 
Guidelines for the Assessment of Pre-Teacher’s Performance in the Appendix may assist the cooperating teacher 
or advisor in the completion of required reports. Questions regarding the evaluation forms may be directed to 
the practicum advisor or to the B ED coordinator.  
 

 
 
 
 
 



- 46 - 

 

Probation and Suspension 
 
In all cases a pre-service teacher will be advised orally of any concerns about performance or professionalism 
by the cooperating teacher or practicum advisor and appropriate support will be provided. Improvements in 
performance or professionalism will be discussed and documented in writing and no further action may be 
required. In the event that improvement is not considered satisfactory a pre-service teacher may be placed on 
probation. Probation may take place at any time during the program. 
Concerns and issues leading to probation may be related to a variety of factors including classroom 
management, ability to communicate positively with pupils or staff, program planning, teaching effectiveness, 
organizational skills, professional judgment, punctuality and attendance, or attitude, behaviour, and demeanor. 
The ability to receive constructive feedback positively and make the changes that are suggested by cooperating 
teachers and practicum advisors is critical in addressing concerns. Probationary status indicates a serious 
concern that will require a pre-service teacher to make specific changes in teaching or behaviour.  
If a cooperating teacher and practicum advisor believe that progress to address concerns and issues has not 
been satisfactory and that the pre-service teacher should be placed on probation, notification must be given to 
the Bachelor of Education Coordinator and the Dean as soon as possible. If additional observation and 
assessment is required, in consultation with the pre-service teacher and the cooperating teacher, the Bachelor 
of Education Coordinator, or another practicum advisor or Faculty member will observe and 
provide additional professional opinion on the validity of the concerns. Following consideration of all written 
documentation by the Practicum Advisor,  B.Ed. Coordinator, and Dean, the pre-service teacher may be placed 
on probation. 
Pre-service teachers placed on probation will receive a written letter or report from the B. Ed. Coordinator 
specifying the areas requiring improvement and advising that failure to improve will result in failure 
of the practicum placement. When a pre-service teacher is placed on probation, close additional supervision of 
practice teaching will take place and weekly written reports from the practicum advisor may be required.  These 
reports must document progress towards addressing specific concerns. Probationary status will be lifted once 
satisfactory written reports are received from the practicum advisor and the concerns have been addressed. 
Pre-service teachers will be informed in writing that their performance or professionalism is now satisfactory 
and that probationary status has been lifted. 
In exceptional cases, a pre-service teacher may fail to improve during probation, or a situation may warrant the 
immediate suspension from a practicum placement or practicum in general. A pre-service teacher may be 
suspended by the Dean following verbal consultation with the pre-service teacher, Practicum advisor, and the 
B.Ed. Coordinator if concerns about performance or professionalism are of a very serious nature.  In these cases, 
written reports to substantiate the concerns and issues must be provided to the B. Ed. Coordinator and the Dean 
within one week of the suspension. Only the Dean of Education, following consultation with the individuals 
involved in the pre-service teacher’s professional program, may suspend a pre-service teacher.  
Failing one practicum placement does not necessarily mean that a pre-service teacher will fail the whole 
program; however, the pre-service teacher will be required to successfully complete an additional practicum 
placement and pay fees associated with repeating the course. No Bachelor of Education degree will be 
granted without successful completion of all practicum and course work. Following consultation with the pre-
service teacher, personal or career counselling may be recommended at any time in order to provide guidance 
in making decisions related to practicum placements and a future in the profession. 

 
Appeal of Evaluation, Probation, or Suspension 
 
Pre-service teachers may appeal evaluations, probation, or suspension.  An appeal should be made in writing to 
the Dean of Education within ten days of receiving the evaluation, probation, or suspension.  The Dean and the 
pre-service teacher making the appeal will meet to establish a mutually acceptable Appeal Committee made up 
of a pre-service teacher, a member of the Faculty of Education not directly involved in the evaluation of the pre-
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service teacher, and a member from another Faculty on campus. The members of the Appeal Committee will 
review the case and provide the Dean with their written recommendations.  
 
Guidelines Regarding Substitute Teaching while on Practicum 

A pre-service teacher may substitute teach to a maximum of two days during the final practicum and only for 

her/his cooperating teacher under the following conditions: 

a) Under the PEITF Memorandum, Section 33:03  - Personnel who do not hold or qualify to hold  a 
valid Prince Edward Island teaching certificate shall not be hired to substitute when a certified 
teacher is available and has the qualifications necessary to perform the assigned duties. 

b) The pre-service teacher has been approved by the PEI Department of Education to perform the 
duties of a substitute teacher. 

c)  If conditions a)  and b) have been adhered to  and the pre-service teacher is  required, qualified, 
and willing to act as a substitute for the cooperating teacher, then the pre-service teacher may 
perform such duties to a maximum of two days. 

d) The pre-service teacher will be required to submit the accompanying form to verify that these 
conditions have been taken into consideration. 

e) When performing as a substitute teacher, the pre-service teacher will receive the applicable 
compensation. 

f) The pre-service teacher is provided with 2 days during the semester for illness.  Should the pre-
service teacher use 2 days for substitute teaching (the maximum allowed), then they will have 
used up their 2 illness days, and would be required to extend the practicum in the event of 
absence for illness. 
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Appendix A 

Record of Teaching during Practicum - Education 4960 

A Record of Teaching will be maintained by all students during each practicum experience. Typically contained 
in a binder or as an electronic record, this will be developed and available to the practicum advisor and 
cooperating teacher throughout the placement.  
 
The following guidelines outline the expectations of the Practicum advisors for maintaining the required record 
of teaching for successful completion of the practicum.  
 
These guidelines are intended to ensure a level of consistency in directions and expectations while recognizing 
the varied classroom and community practicum placements. In consultation with your advisor, these may be 
modified to suit a particular placement.  
 

1.  Contents of Record of Teaching – General Information 

 Your Identification: name, address and phone number while at UPEI, email addresses, etc.  

 Brief autobiography  

 Your teaching philosophy  

 School Identification: Name of the school, cooperating teacher(s) and principal  

 School Handbook (if available)  

 School Calendar  

 Upcoming school events (school newsletters, daily announcements, etc.)  

 Physical description of school – location, population, layout, grades, etc.  

 Major school policies in such areas as attendance, discipline and health and safety procedures  

 Relevant medical/IEP information  

 Class lists 

 Classroom expectations and seating plan(s), as applicable  

 Your teaching schedule (if school is on a rotational cycle, indicate date and day of cycle)  

 Lesson plans for every instance in which you are leading the instruction  

 Reflections on lessons and teaching  

 Observations by cooperating teacher or advisor  

 A summary of the teaching responsibilities assumed during practicum (classes taught and other duties)  

 Reflections sent to your advisor as per expectations defined for each practicum  

 Supportive artifacts from practicum (samples of students’ work, classroom management resources, etc.). 
 

2.  Lesson Plans 

During each practicum, pre-service teachers are required to prepare and teach individual lessons, which may 
take a variety of forms such as single classes, small groups and team teaching. Each time you take the 
responsibility for the instruction, you are required to have a lesson plan developed prior to the instruction taking 
place.  
 
2.1  What are the specific outcomes for the lesson to be taught? (What do you want the students to know or 

be able to as a result of your teaching/facilitating?)  
2.2  How will the lesson be structured? What will you do as an introduction to the lesson that will motivate 

and engage the students?  
2.3  What questions will you ask to engage students and promote learning?  
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2.4  What are the key components/activities used to help students achieve the learning outcomes? (What 
will the teacher do? What will the students do?)  

2.5  How will you meet the learning needs for any students who experience difficulty?  
2.6  What management strategies will you use to help the goals of the lesson be achieved?  
2.7  How will you bring closure to the lesson?  
2.8  How will you assess whether you have reached the specific outcomes you wanted to attain? (How will 

you find out how well each student achieved the outcomes?)  
   

3.Unit/Theme Learning Plan 

All students will be required, at some point in the fall practicum, to complete a unit plan. The general 
expectation is that you will prepare both an overall plan for the unit as well as written lesson plans on a regular 
basis throughout the practicum to facilitate your students’ learning. The following serves as a guide for the 
process.  
 
A picture of your unit/theme at a glance would normally include:  
 
3.1  Anticipated theme/unit learning outcomes – List of the main goals and learning outcomes (knowledge, 

skills and attitudes to be attained by the students)  
3.2  Theme unit development – Steps/activities planned to achieve the anticipated outcomes 
3.3  Plan for assessment – Overview of how you will assess student learning plus how you have  
  grown and developed in your assessment strategies during your practicum    

This is an area where requirements may vary depending upon the nature of individual practicum assignments 
and the specific requirements of your cooperating teacher. Your advisor will discuss with you the detailed 
requirements based on your teaching assignment.            

 

Record of Teaching during Practicum - Education 4970 

Your Record of Teaching must be available for review as requested by your advisor and up to date according 
to Guidelines A, B and C. You are reminded that copies of the overall practicum plan, the specific lesson plan 
for each observation, as well as any resources and handouts used, are to be available when an advisor is 
observing a lesson being taught.  
 
Maintenance of your Record of Teaching will become part of your overall evaluation in the seminar course and 
should also help to make an important contribution to your e-portfolio. 

A Record of Teaching will be maintained by all B Ed. students on practicum. Representing the lived experience of 
day-to-day teaching, this will be available daily to the cooperating teacher and to the practicum advisor upon 
request throughout the placement. The following guidelines outline our expectations for maintaining the 
required record of teaching for successful completion of Education 49700.  These guidelines are intended to 
create a level of consistency in directions and expectations while recognizing the varied classroom and 
community placements in the practicum assignment. In consultation with your advisor, they may be modified to 
match your particular placement. 

1.         Record of Teaching – General Information (See guideline for ED 4960 above) 

2.  Lesson and Theme Unit Planning 
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This is an area where requirements will vary depending on the nature of individual practicum assignments and 
the specific expectations of your cooperating teacher.  Your advisor will discuss with you the detailed 
requirements based on your teaching assignment.  Our general expectation is that you will prepare both an 
overall plan for the 11 week block as well as written plans on a regular basis throughout the practicum to 
facilitate your students’ learning.  The following will serve to guide this process. 
 

2.1 Unit/Term Learning Plan 

A picture of your practicum at a glance that would normally include: 
1.1.1 Anticipated theme/unit learning outcomes – List of the main goals and learning outcomes (i.e., 

knowledge, skills, values and attitudes) 
1.1.2 Theme Unit Development – Steps/activities planned to achieve the anticipated outcomes 
1.1.3 Plans for Assessment – Overview of how you will assess student learning 
1.1.4 Classroom expectations, routines and resources used to create the learning environment 

 

2.2 Specific Learning Plans 
 
2.2.1 Anticipated learning outcomes – list the specific outcomes for the lessons taught (what do you want the 

students to know or be able to do as a result of your teaching/facilitating?) 
2.2.2 Lesson Development – Bullet list of the key components/activities used to help students achieve the 

learning outcomes (What will the teacher do?  What will the students do?) 
2.2.3 Lesson Assessment Plan – A description of how you will assess the specific outcomes (How will you find 

out how well each student achieved the outcome?) 
 
Your Record of Teaching will be evidence of your short and long term planning.  It should be kept up to date and 
available when your advisor visits your school.  You are reminded that a record of teaching is a gathering of your 
work:  it can include rough notes, marginal comments, and entries after conversation with students, handouts, notes 
from meetings, scribbling, and so forth.  Your cooperating teacher wants to see a creative, critical, and reflective 
teacher thoughtfully engaged in improving his/her pedagogy.  Certainly it will include the basics as outlined above, 
but you are encouraged to reflect on your day-to-day experience of teaching and demonstrate growth.  Maintenance 
of your Record of Teaching will become part of your overall evaluation in the seminar course. 

 In discussion with your advisor, you may be responsible to follow a specific timeline or format.   

The following may serve as a guide for this process:  
1 What are you learning about the students under your care?  
2 What are you learning about the curriculum content you are responsible for and its relevance to the lives of 

the students?  
3 What connections are you making to content of your courses or the practicum seminars?  
4 What are you learning about yourself during the practicum?  

 
   

The last reflection should be a summary of your placement.  It should be reflective of your total experience – 
suggestions:  successes, challenges, learnings, emotions, interactions, how your heart and head feels. 
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Lesson Planning Template #1 

Names: ________________________                   Date:_______________ 

Subject: _____________________Topic:_________________________ 

Objective (What do you want the students to learn, to know, to do?) : 
 
 
 
 
 

Materials and Activities (What will you use? What will the students do? What will you do?) : 
 
 
 
 
 

Lesson Progression (What are the steps of the lesson?): 
 
 
 
 
 

Assessment (How will you know if the students learned or met the objective?) 
 
 
 
 
 

Conclusion (How did the lesson go?) 
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Lesson Planning Template #2 

Date: _______          Day:  _____       Course/Subject and Grade: ____________ 

General Outcome:  

 

Specific Outcome: 

 

Introduction: 

 Hook-  

 Prior Knowledge/Review –  

 

Teaching Activities: Include any adaptations, modifications or IEP activities which may 

be needed 

 * 

 *  

 * 

 *  

Assessment Activity: 

Closure: 

Reflection: 
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Lesson Planning Template #3 

Introduction: 

 

Lesson Body: 

 

 

 

 

Closure: 

 

 

Independent Practice: 

 

 

Assessment: 

 

 
 
             

Appendix B:  

Reporting Forms 

 

Reflection on professional and personal growth during the practicum is an essential component of improving 
teaching practice. Throughout your practicum you will be responsible to share regular (weekly) reflections with 
your advisor. Two seminar meetings are scheduled during your placement as 

Teacher: 

Grade: 

Subject: 

Class size: 

Time: 

GCO: 

 

SCO: 

 

Purpose of lesson: 

 

 

Materials: 

 

Resources: 

 

 

 

 Reflection: 
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Faculty of Education: Record of Teaching Assessment 

  

Pre-service Teacher  
  

Semester Y1F  Y1W  Y2F  Y2W  

 
Section Complete [C] 

Incomplete 

[I] 

Remarks or Suggestions 

General Information 

Demographic details   

Autobiography   

Teaching Philosophy   

School Description   

Seating / Management Plans   

Teaching Time Table   

Daily Journal of Pre-Service Teachers Activities 

Documentation Evidence   

Organized and Sequential   

Planning and Teaching 

Set of Lesson Plans   

Plans include objectives, 

introduction, development and 

closure 

  

Plans demonstrate curricular 

links 
  

Plans include assessment   

Plans detail adaptations & 

modifications 
  

Reflections on lessons   

Personal Reflections  

Documented evidence of 

reflection present 
  

Evidence demonstrates 

descriptions, critical thought, 

reasoning, and explores 

personal understanding 
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Appendix B: 

Guidelines for Use of the Professional Growth Assessment 

Placement #1  ED 4960 is an introduction for the pre-service teacher to the school environment and as 

such the assessment is formative in nature. The Practicum Handbook outlines the expectations of the 

pre-service teacher at this stage.  

 

Pre-service teachers are expected to develop to such an extent that they are capable of successfully 

teaching 75% of the full assignment of their cooperating teachers by the end of week 7 (as outlined in 

the Practicum Handbook). At this stage any concerns regarding a pre-service teacher’s performance 

need to be dealt with actively. 

 

Mid-way through this placement (week 5-7), the practicum advisor, cooperating teacher, and the pre-

service teacher will complete the Professional Growth Assessment to assist in identifying each pre-

service teacher’s strengths and areas of further development. The pre-service teacher, practicum advisor 

and the cooperating teacher will share these assessments and discuss the results, identifying areas of 

success and those needing improvement and action to be taken. 

 

The practicum advisor may have early indications of areas, through observation or conversation 

with the cooperating teacher, in which the pre-service teacher is not progressing as anticipated. 

 

When this occurs, the Professional Growth Assessment may be very helpful in clearly identifying the 

specific areas where improvement is needed in order to be successful. This document and the Practicum 

advisor’s report may form the basis of a written action plan for the pre-service teacher.   Established 

procedures will be followed to respond to this situation and work towards a resolution. 

 

As required, the BEd Coordinator will work with the Practicum advisor to formalize the action plan the 

action in accordance with established procedure, Probation and Suspension, described in the Practicum 

Handbook (page 16). 
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University of Prince Edward Island 
 Faculty of Education 

Practicum Advisor’s Formative Evaluation of Practicum Experience 
ED 4960 

 

Dates of Practicum:  From ______________________  To:  __________________   20_____ 

Pre-service Teacher: __________________________________  School: _________________________  

Cooperating Teacher(s): ____________________________________________________________________ 

Subjects/grades taught: ____________________  Practicum Advisor: ____________________________ 
 
Please reflect on the time the student was in the school and comment on her/his progress in each of the 
following areas.   
Indicate both the strengths and the areas for further development for the next practicum experience. 
 
Personal Qualities: 
(Initiative; enthusiasm; professionalism; reflection; spoken and written language skills; interpersonal skills) 
 
 
 
 
 
Classroom Management: 
(Developing an awareness of classroom procedures and routines; students’ characteristics and behaviours) 
 
 
 
 
 
 
Teaching Effectiveness: 
(Understanding of the curriculum and its outcomes; various teaching methods; lesson planning and 
delivery; assessment strategies) 
 
 
 
Areas to concentrate on for next practicum: 
 
 
 
 
Signatures of: 
Practicum advisor: ___________________________________  Date: ______________________ 

 
Pre-service teacher: __________________________________  Date: ______________________ 
 

(All signatures are required for forms to be valid)



58 

 

Université de l’Île-du-Prince-Edouard 
Faculté des sciences de l’éducation 

ED 4960 
Évaluation formative du stage du surveillant(e) 

 
Dates du stage:  Du: ___________________________  Au: _________________________  20 ________ 

Matière /Année: _______________________ 

École: _______________________________  Stagiaire: ____________________________ 

Enseignant(es) coopérant(es) : _______________________________________________________ 

Surveillant(e) du stage: _____________________________________________________________ 
 
Veuillez réfléchir sur le temps actuel que l’étudiant(e) passe ou  a passé dans l’école et commenter son  
progrès dans chacun des domaines suivants.  Indiquez et les forces et où l’étudiant(e) pourra se développer 
davantage lors du prochain stage.  
 
Qualités personnelles: 
(Initiative; enthousiasme; professionnalisme; réflexion; habiletés langagières à l’oral et à l’écrit; habiletés 
interpersonnelles) 
 
 
 
 
Gestion de classe: 
(Développement d’une conscience des procédures et routines de la salle de classe, des caractéristiques et 
comportements des élèves) 
 
 
 
 
Efficacité de l’enseignement: 
(Compréhension des programmes d’études et leurs résultats d’apprentissage; diverses méthodes 
d’enseignement; planification et enseignement de leçons ; stratégies de mesure et d’évaluation) 
 
 
 
 
Buts pour le prochaine stage : 
 
  
 
 
Signature du surveillant(e):____________________________   Date:_______________ 

Signature du stagiaire:________________________________   Date: _______________ 

(Vous devez signer votre nom sur tous les formulaires afin que ceux-ci soient valides)
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University of Prince Edward Island 
 Faculty of Education 

Cooperating Teacher’s Formative Evaluation of Practicum Experience 
ED 4960 

 
Dates of Practicum:  From ______________________  To:  __________________   20_____ 

Pre-service Teacher: __________________________________ School: _________________________  

Cooperating Teacher(s): _______________________________________________________________ 

Subjects/grades taught: ____________________ Practicum Advisor: ___________________________ 

 
Please reflect on the time the student was in the school and comment on her/his progress in each of the 
following areas.  Indicate both the strengths and the areas for further development for the next practicum 
experience. 
 
Personal Qualities: 
(Initiative; enthusiasm; professionalism; reflection; spoken and written language skills; interpersonal skills) 
 
 
 
 
Classroom Management: 
(Developing an awareness of classroom procedures and routines; students’ characteristics and behaviours) 
 
 
 
 
 
Teaching Effectiveness: 
(Understanding of the curriculum and its outcomes; various teaching methods; lesson planning and 
delivery; assessment strategies) 
 
 
 
 
Areas to concentrate on for next practicum: 
 
 
 
 
Signatures of: 
Cooperating teacher: _________________________________   Date: ______________________ 

Pre-service teacher: __________________________________   Date: ______________________ 

(All signatures are required for forms to be valid) 
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Université de l’Île-du-Prince-Edouard 

Faculté des sciences de l’éducation 

ED 4960 

Évaluation formative du stage de l’enseignant coopératif 

Dates du stage:  Du: _____________________________  Au: ___________________________  20 _________ 

Matière /Année: _______________________ 

École: __________________________________ Stagiaire: ____________________________ 

Enseignant(es) coopérant(es): ________________________________________________ 

Surveillant(e) du stage: ______________________________________________________ 
 
Veuillez réfléchir sur le temps actuel que l’étudiant(e) passe ou  a passé dans l’école et commenter son  
progrès dans chacun des domaines suivants.  Indiquez et les forces et où l’étudiant(e) pourra se développer 
davantage lors du prochain stage.  
 
Qualités personnelles: 
(Initiative; enthousiasme; professionnalisme; réflexion; habiletés langagières à l’oral et à l’écrit; habiletés 
interpersonnelles) 
 
 
 
 
Gestion de classe: 
(Développement d’une conscience des procédures et routines de la salle de classe, des caractéristiques et 
comportements des élèves) 
 
 
 
 
Efficacité de l’enseignement: 
(Compréhension des programmes d’études et leurs résultats d’apprentissage; diverses méthodes 
d’enseignement; planification et enseignement de leçons ; stratégies de mesure et d’évaluation) 
 
 
 
 
Buts pour le prochaine stage : 
 
  
 
 
Signature de l’enseignant coopératif:_________________  Date:______________ 

Signature du stagiaire:____________________________   Date : _____________ 

(Vous devez signer votre nom sur tous les formulaires afin que ceux-ci soient valide) 
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University of Prince Edward Island –Faculty of Education 
Guidelines for Assessment of Pre-service Teacher’s Performance – ED4970 

 
The following represent descriptions for both ends of a continuum for each of the qualities to be evaluated and may assist you in your assessment of 
the pre-service teacher’s progress. 
 

PLANNING AND PREPARATION 
 
KNOWLEDGE OF SUBJECT MATTER    
Excellent knowledge of subject matter.   Knowledge of subject matter is superficial. 

LESSON PLAN    
Unit or daily plans are thoroughly prepared and written to include 
the topic, objectives, materials to be used, methods of  teaching, 
adaptations and modifications, differentiated instruction, follow-up, 
and evaluation. 

  Unit or daily plans have not been prepared in written form. Plans are 
incomplete or poorly constructed. Plans are seldom available to 
supervisors. Little attention is paid to individual differences. 

PREPARATION OF RESOURCES    
Uses available resources to excellent advantage in the planning and 
implementation of lessons. 

  Does not use available resources to support lessons. 

 

TEACHING  
 
COMMUNICATION    
Takes time to clarify expectations for classroom behavior. 
Encourages student input and is consistent in monitoring how well 
norms are met. 

  Students seem unaware of what is expected of them. Norms are not 
discussed and teacher is inconsistent in responding to misbehavior. 

LESSON INTRODUCTION AND DEVELOPMENT    
Clearly states the purpose and objectives for the lesson(s). 
Introduction provides a meaningful framework for students and 
fosters enthusiasm. Lessons flow smoothly from introduction 
through activities, closure and evaluation. Explanations are clear 
and precise, and demonstrations are well organized. Students’ level 
of understanding is consistently monitored. 

  Purpose and objectives for the lesson(s) are not clearly stated. Students 
are unaware of what is expected and show little excitement. Lessons are 
disjointed. Transitions from introduction, activities, etc. are poorly 
timed. Explanations and demonstrations are poorly organized. Students’ 
progress is not assessed. 

QUESTIONING SKILLS    
Uses a rich variety of questions appropriately matched to the 
subject matter. Effective prompting techniques used and students’ 

  Uses a narrow range of questions, usually of the factual type. Very little 
prompting is used and unanswered questions are answered by the 
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responses are handled in a supportive and useful manner. All 
students are given opportunity to respond. 

teacher. Useful feedback to students is non-existent or inconsistent. 

  

INSTRUCTIONAL METHOD    
Effective use of a variety of methods. Instructional approaches are 
appropriately matched to students, content, and time schedule. 
Uses review and practice techniques in a consistent and meaningful 
way. 

  Little variation in methods. Methods selected are inappropriate for 
students, content, and time schedule. Review and practice activities are 
used sporadically and ineffectually. 

EVALUATION    
Used a variety of informal and formal methods for formative and 
summative evaluation. Provides students with ongoing feedback. 
Methods used are appropriate for gathering valid and reliable 
information.  

  Uses inappropriate methods for evaluating students’ progress and 
achievement. Methods are poorly matched to knowledge and skills 
being evaluated. Little feedback is given to students. 

RECORD KEEPING    
Effectively organizes valid, accurate records of student involvement 
and achievement. Records test results promptly and efficiently 

  Ineffectively organizes and keeps student records. Records, notes, etc. 
are incomplete and seldom current. 

MATURITY AND CONFIDENCE    
Self-assured and composed. Strong personal presence. Is not 
threatened by unexpected events. Demonstrates an even 
temperament.  

  Appears nervous and unsure. Threatened by challenge and change. 
Copes with problems in an irrational manner. 

FEEDBACK    
Enthusiastic and interested in students. Engages students in a caring 
and supportive manner. Responds quickly and effectively to 
assignments and projects; students have a thorough understanding 
of how their work is to be assessed. 

  Lacks zeal and enthusiasm. Does not engage students openly and 
enthusiastically. Does not provide quick and effective response to 
assignments and projects; students have a vague understanding of how 
their work is to be assessed. 
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CLASSROOM ENVIRONMENT 

 
  

MANAGEMENT OF CLASSROOM ROUTINE    
Routines for classroom activities are clearly articulated and 
consistently monitored. Students know what is expected for each 
activity. 

  Routines are ineffective and poorly managed. Lack of consistency results 
in disruptive behavior. 

  

INTERPERSONAL SKILLS    
Poised, confident, mature, and ethical conduct evident at all times. 
Builds excellent relationships with students that support and 
encourage learning.  

  Lacking in confidence and maturity. Uncertain about how to develop 
relationships with students that support and encourage learning. 

CLASSROOM CLIMATE     
Creates an environment conducive to learning by attending to 
physical layout and appearance. Classroom provides stimulation and 
interest. Arrangements are appropriately matched to the needs of 
students and classroom activities. Sets clear expectations for 
student conduct in a respectful and caring environment. 

  Classroom does not stimulate students. Classroom is inappropriately 
arranged for the learning activities that take place. Expectations for 
student conduct are not clear and lack of consistency results in 
inappropriate behaviour. 

MANAGEMENT OF STUDENT BEHAVIOUR    
Keeps students on task. Makes sure that students always have 
meaningful tasks and that they actively pursue them. Always 
responds to unwanted behavior in a fair, firm, and consistent 
manner. Aware of all classroom activities and responds quickly to 
misbehavior. Response is matched to the severity of the behavior. 

  Students do not attend to designated activities. Students are not closely 
monitored. Not aware of pupil behaviors. Uncertain about behaviors. 
Uncertain about responding to unwanted behavior. Unfair and 
inconsistent in dealing with problems. 
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PROFESSIONALISM 
 
REFLECTION ON TEACHING    
Continuously reflects on and objectively evaluates teaching 
effectiveness. 

  Avoids self-examination. 

RESPONSE TO FEEDBACK    
Accepts and integrates constructive feedback   Guarded and defensive in responding to feedback from others. 

PREOFESSIONAL CONDUCT    
Shows respect for students and fellow teachers. Aware of 
expectations for teachers as outlined. Dependable and punctual. 
Sensitive to the welfare of others.  

  Unaware of the expectations of the profession. Behaviour demonstrates 
a lack of professionalism (e.g., tardy, disrespectful, undependable, 
insensitive). 

     

CROSS-CULTURAL ADAPTATION – as applicable to placement 
 
PERSONAL ADAPTABILITY    
Thrives in the host cultural community. Interested in cultural norms 
and perspectives. Eager to learn about the host culture and to try 
new experiences. 

  Appears ill at ease in the host community. Is not interested in the host 
culture. Becomes withdrawn and defensive. 

CULTURAL SENSITIVITY    
Becomes sensitive to the norms and expectations of the host 
culture. Appreciates cultural differences and adjusts personal 
behavior accordingly. 

  Is unaware of different norms and expectations. Creates ill feelings 
through inappropriate behavior. 

 

INTERNATIONAL UNDERSTANDING    
Increases understanding and appreciation of Canadian culture 
through formal and informal contributions to the life of the school. 
Is an effective and praiseworthy ambassador for Canada. 

 

  Does not actively contribute toward understanding of Canadian culture. 
Is a poor ambassador for Canada. 



65 

 

University of Prince Edward Island - Faculty of Education 
Cooperating Teacher’s Pre-service Teacher Summary Report  

ED 4970 
This is a summary report and not an official statement of final standing in student teaching. 

 

Dates of Practicum:  From ________________________  To:  __________________   20_____ 

Pre-service teacher______________________________________________________________    

School _________________________________Subject/grade___________________________ 

Cooperating teacher________________________    Practicum Advisor ___________________________ 

NE - Not Evident   skills not evident in this practicum 
D - Developing    acceptable effort with growth areas identified 
P - Proficient    introduces, develops, and closes lessons effectively 
E - Exemplary    substantive evidence of full professional competence 
NA - Not Applicable    skill not applicable in this report   
 

PLANNING & PREPARATION NE D P E NA 
 Demonstrates knowledge of content and pedagogy      

Designs and develops an effective lesson plan      

Prepares resources effectively      

Plans for individual needs, abilities and a range of learning styles      

TEACHING      

Communicates clearly and accurately      

Provides a variety of learning experiences      

Uses questioning appropriately      

Engages students actively in learning      

Demonstrates flexibility and responsiveness      

Displays initiative and creativity      

Uses assessment strategies/techniques appropriately      

Provides positive, encouraging feedback      

CLASSROOM ENVIRONMENT      

Creates a climate of respect      

Manages student behaviour      

Manages classroom procedures      

Demonstrates appropriate interpersonal skills      

Promotes inclusive practices      

PROFESSIONALISM      

Identifies areas of improvement in the lesson      

Accepts and integrates constructive feedback      

Exhibits a professional presence in the classroom and school      
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Additional anecdotal comments are attached:  ___________ Yes  ___________ No 

Signatures of: Cooperating teacher: ___________________________   Date: __________________ 

Pre-service teacher:  _____________________________ Date: __________________ 

During this practicum, I have maintained regular communication and consultation with both the cooperating 
teacher and the pre-service teacher. I acknowledge and support this report completed by the cooperating teacher. 

Signatures of: Faculty Advisor: _____________________________   Date: 
__________________ 

 (All signatures are required for forms to be valid) 
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Université de l’Île-du-Prince-Édouard - Faculté des sciences de l’éducation 
Rapport synthèse de l’enseignant(e) coopérant(e)  -  (ED 4970) 

CE RAPPORT REPRESENTE UNE PARTIE DE LA NOTE FINALE DU STAGE 

Dates du stage: Du: _____________________________  Au: ___________________________  20 

_________ 

Stagiaire _____________________________________    École: 

_________________________________ Matière/niveau__________________________ 

Enseignant(e) coopérant(e) ______________________  Surveillant(e) 

____________________________ 

Les habilités sont: A - Absentes   Habileté pas observable lors de ce stage 
G - Grandissantes  Effort acceptable, domaines à travailler identifiés 
C - Compétentes   Démontre une compétence 
E – Exemplaire   Démontre une compétence professionnelle réelle 
SO - Sans objet   Habilité n’est pas pertinente au contexte 

 

PLANIFICATION ET  PRÉPARATION A G C E SO 
 Démontre la connaissance du contenu et de la pédagogie.       

Conçoit et développe un plan de leçon efficace.      

Prépare les ressources efficacement.      
Planifie en fonction des besoins et capacités individuels et des styles d’apprentissage.      

ENSEIGNEMENT      
Communique clairement et avec exactitude.      
Offre une variété d’expériences d’apprentissage.      
Sait questionner d’une façon efficace.      
Sait faire participer les élèves activement dans leur apprentissage.      
Fait preuve de flexibilité et réceptivité.      
Fait preuve d’initiative et de créativité.      
Emploie  des stratégies/techniques d’évaluations appropriées.      
Offre de la rétroaction positive et encourageante.      

ENVIRONNEMENT DE LA SALLE DE CLASSE      
Crée un climat de respect.      
A une bonne gestion de classe.      
Sait gérer les procédures de classe.      
Démontre les compétences interpersonnelles appropriées.      
Encourage les pratiques non discriminatoires      

PROFESSIONALISME      
Identifie les composantes de la leçon à améliorer.      
Accepte et intègre la rétroaction constructive.      
Fait preuve d’une présence professionnelle dans la salle de classe et dans l’école.      
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Commentaires ci-joints   ___________ oui                _____________ non 

Stagiaire: _________________________________________    Date: 

 ____________________ 

Enseignant(e) coopérant(e): __________________________   Date: 
 ____________________ 

Durand le stage, j'ai maintenu une communication active et offert un support à l'enseignant 

coopérant et l'étudiant-stagiaire. J'ai pris connaissance et j'appuie ce document complété par 

l'enseignant coopérant. 
 
Signature:   Superviseur de stage: ___________________________                      Date: 
_____________________ 

(Vous devez signer votre nom sur tous les formulaires afin que ceux-ci soient valides) 
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University of Prince Edward Island - Faculty of Education 
Practicum Advisor’s Pre-service Teacher Summary Report for ED 4970 

This is a summary report and not an official statement of final standing in student teaching. 

Dates of Practicum:  From ________________________  To:  __________________   20_____ 

Pre-service teacher______________________________________________________________    

School _________________________________Subject/grade___________________________ 

Cooperating teacher________________________    Practicum Advisor ___________________________ 

NE - Not Evident   skills not evident in this practicum 
D - Developing    acceptable effort with growth areas identified 
P - Proficient    introduces, develops, and closes lessons effectively 
E - Exemplary    substantive evidence of full professional competence 
NA - Not Applicable    skill not applicable in this report   
 

PLANNING & PREPARATION NE D P E NA 
 Demonstrates knowledge of content and pedagogy      

Designs and develops an effective lesson plan      

Prepares resources effectively      

Plans for individual needs, abilities and a range of learning styles      

TEACHING      

Communicates clearly and accurately      

Provides a variety of learning experiences      

Uses questioning appropriately      

Engages students actively in learning      

Demonstrates flexibility and responsiveness      

Displays initiative and creativity      

Uses assessment strategies/techniques appropriately      

Provides positive, encouraging feedback      

CLASSROOM ENVIRONMENT      

Creates a climate of respect      

Manages student behaviour      

Manages classroom procedures      

Demonstrates appropriate interpersonal skills      

Promotes inclusive practices      

PROFESSIONALISM      

Identifies areas of improvement in the lesson      

Accepts and integrates constructive feedback      

Exhibits a professional presence in the classroom and school      
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Additional anecdotal comments are attached:  ___________ Yes  ___________ No 

Signatures of: Cooperating teacher: ___________________________    Date: __________________ 

Pre-service teacher:  _____________________________ Date: __________________ 

During this practicum, I have maintained regular communication and consultation with both the cooperating 
teacher and the pre-service teacher. I acknowledge and support this report completed by the cooperating teacher. 

Signatures of: Faculty Advisor: _____________________________   Date: 
__________________ 

(All signatures are required for forms to be valid) 
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Université de l’Île-du-Prince-Édouard - Faculté des sciences de l’éducation 
Évaluation formative du stage du surveillant(e) -  (ED 4970) 

CE RAPPORT REPRESENTE UNE PARTIE DE LA NOTE FINALE DU STAGE 
Dates du stage: Du: _____________________________  Au: ___________________________  20 

_________ 

Stagiaire _____________________________________    École: 

_________________________________ Matière/niveau__________________________ 

Enseignant(e) coopérant(e) ______________________  Surveillant(e) 

____________________________ 

Les habilités sont: A - Absentes   Habileté pas observable lors de ce stage 
G - Grandissantes  Effort acceptable, domaines à travailler identifiés 
C - Compétentes   Démontre une compétence 
E – Exemplaire   Démontre une compétence professionnelle réelle 
SO - Sans objet   Habilité n’est pas pertinente au contexte 

 

PLANIFICATION ET  PRÉPARATION A G C E SO 
 Démontre la connaissance du contenu et de la pédagogie.       

Conçoit et développe un plan de leçon efficace.      

Prépare les ressources efficacement.      
Planifie en fonction des besoins et capacités individuels et des styles d’apprentissage.      

ENSEIGNEMENT      
Communique clairement et avec exactitude.      
Offre une variété d’expériences d’apprentissage.      
Sait questionner d’une façon efficace.      
Sait faire participer les élèves activement dans leur apprentissage.      
Fait preuve de flexibilité et réceptivité.      
Fait preuve d’initiative et de créativité.      
Emploie  des stratégies/techniques d’évaluations appropriées.      
Offre de la rétroaction positive et encourageante.      

ENVIRONNEMENT DE LA SALLE DE CLASSE      
Crée un climat de respect.      
A une bonne gestion de classe.      
Sait gérer les procédures de classe.      
Démontre les compétences interpersonnelles appropriées.      
Encourage les pratiques non discriminatoires      

PROFESSIONALISME      

Identifie les composantes de la leçon à améliorer.      
Accepte et intègre la rétroaction constructive.      
Fait preuve d’une présence professionnelle dans la salle de classe et dans l’école.      
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Commentaires ci-joints   ___________ oui                _____________ non 

Stagiaire: _________________________________________    Date: 

 ____________________ 

Enseignant(e) coopérant(e): __________________________   Date: 
 ____________________ 

Durand le stage, j'ai maintenu une communication active et offert un support à l'enseignant 

coopérant et l'étudiant-stagiaire. J'ai pris connaissance et j'appuie ce document complété par 

l'enseignant coopérant. 
 
Signature:   Superviseur de stage: ___________________________                      Date: 
_____________________ 

(Vous devez signer votre nom sur tous les formulaires afin que ceux-ci soient valides) 
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Appendix C:  

Practicum Travel Relief Claim Form 

Name: ______________________________  ID # __________  

Practicum dates: ____________________  Hosting school: ______________________ 

Contact information: 

Mailing address for cheque: _______________________________________________________ 

Town/City __________________________  Prov. __________  Postal code: _______ 

Telephone(s) contacts: __________________________________________________________ 

Email: ________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

INSTRUCTIONS: 

 Number of kilometers to be claimed is from place of residence to the destination school. 

 All drivers are required to carry adequate insurance coverage – a minimum of $1million liability  

 All funds allocated to this account will be dispersed over the year in an equitable manner between 
students who are required to travel more than 25 kilometers (one way) to reach the host school. 
Twenty-five kilometers per trip will be deducted as all students may be required to travel that 
distance without travel relief. 

 When carpooling is possible to the host school, it will be required. Travel will be paid for only the 
number of vehicles required for all pre-service teachers to travel to the host school. 

 All claims must be submitted to the B ED coordinator on the final day of each practicum 
placement.  

Travel Claim: 

1. Total Number of days in which you were the driver to your host school   # of days _____ 

 
2. Names of those travelling with you: 

 

___________________________________________________________________________________ 

 

3. Where did you live during practicum (give location) _________________________________________ 
 

4. Daily distance from this location (#3) to host school: ________ kilometres (* see notes below) 
 

5. Total number of kilometres you drove your vehicle for this practicum placement (#1 X #4) = ______ 

kilometres 
 

I verify that I carpooled whenever possible and that this claim accurately represents my travel to my host 

school for practicum.  

 

Signature of claimant: _________________________________                Date: _______________ 
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Appendix D 
 

Prince Edward Island Teachers’ Federation Code of Ethics 

The impact which the teaching profession has on our society is immeasurable and the quality and 
character of the individual members of the profession are prominent factors in the economic and 
moral levels of that society.  Therefore, the profession must establish rules of conduct for all who 
are engaged therein to ensure the highest possible performance standards. 
 
To that end, it is agreed that the following Code be carried out, in both letter and spirit, as a basis of 
conduct in the teaching profession. 
 
General Duties of Members 
A teacher shall strive at all times to achieve and maintain the highest degree of professional 
competence and to uphold the honour, dignity, and ethical standards of the teaching profession. 
 
Duties of a Member to His/her Pupils 

A. A member shall: 
1. regard as his/her first duty the effective education of his/her pupils and the maintenance of a 

high degree of professional competence in his/her teaching; 
2. endeavour to develop in his/her pupils an appreciation of standards of excellence; 
3. endeavour to inculcate in his/her pupils an appreciation of the principles of democracy; 
4. show consistent justice and consideration in all his/her relations with pupils; 
5. refuse to divulge beyond his/her proper duty confidential information about a pupil; and 
6. concern himself/herself with the welfare of his/her pupils while they are under his/her care. 

 
B. A member should regard the dignity, liberty and integrity of each student under his/her 
supervision and endeavour to convey to a student some understanding of his/her own worth. 
C. A member should not accept remuneration for tutoring his/her own pupils except under 
unusual circumstances and with the approval of his/her supervisor or principal. 
 
 
Duties of a Member to His/Her Profession 
A.    A member should: 
1. promote and advance the cause of education; 
2. raise the image of the teaching profession; 
3. promote and advance the interests of members and to secure conditions that will make possible 

the best professional service; 
4. arouse and increase public interest in educational affairs; and 
5. cooperate with other teachers' organizations throughout the world. 

 
B.    A member should not engage in any outside employment which will impair the effectiveness of 
his/her professional service. 
C.    A member should not criticize the professional competence or professional reputation of a 
colleague except to proper officials and then only in confidence and after the colleague has been 
informed of the criticism. 



75 

 

D.    Every member should strive to be supportive of other members as well as positive in his/her 
criticism of fellow members. 
E.    All members should cooperate in the interest of students. 
F.    The member does not undermine the confidence of pupils in other members. 
G.    The member observes a reasonable respect for the authority of school administrators and 
recognizes the duty to protest through proper channels, administrative policies and practices which 
he/she cannot in conscience accept; and further recognizes that if administration by consent fails, 
the administrator must adopt a position of authority. 
H. The member, as an administrator, respects staff members as individuals and provides continuous 
opportunities for staff members to express their opinions and bring forth suggestions regarding the 
administration of the school. 
 
Duties of a Member to Educational Authorities 

 A. A member shall: 
1. comply with the Acts and Regulations administered by the Minister; 
2. cooperate with his/her educational authorities to improve public education; 
3. respect the legal authority of the board of trustees in the management of the school and in the 

employment of members; 
4. make, in the proper manner, such reports concerning members under his/her authority as may 

be required by the board of trustees; and 
5. present in the proper manner to the proper authorities the consequences to be expected from 

policies or practices which in his/her professional opinion are seriously detrimental to the 
interest of pupils. 
 

 B.  A member shall not: 
1. break a contract of employment with a board of trustees; or 
2. violate a written or oral agreement to enter into a contract of employment with a board of 

trustees; or 
3. while holding a contract of employment with a board of trustees make application for another 

position, the acceptance of which would necessitate his/her seeking the termination of his/her 
contract by mutual consent of the member and the board, unless and until he/she has arranged 
with his/her board for such termination of contract if he/she obtains the other position. 
 

C.  A principal, vice-principal, department head or subject coordinator shall not subscribe to the 
dismissal of a member for reason of unsatisfactory service without first attempting to help and 
counsel that member by means of continuous evaluation. 
D.  A member shall report through proper channels all matters harmful to the welfare of the school.  
He/she does not by-pass immediate authority to reach higher authority without first exhausting the 
proper channels of communication. 
 
Duties of a Member to the Public 
A.  A member should show respect for law, authority and codes of conduct acceptable both within 
the profession and within society as a whole. 
B.  A member should recognize a responsibility to promote a respect for human rights. 
 
Duties of a Member to the Teachers' Federation 
A.  A member should participate in the Prince Edward Island Teacher's Federation. 
B.  A member shall cooperate with the Federation to promote the welfare of the profession. 
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C.  The member, or group of members, should not take any individual action in matters which 
should be dealt with by the P.E.I. Teachers' Federation. 
D.  The member should adhere to Federation policy and seek to change such policy only through the 
proper channels of the Federation. 
 
Any charge of breach of this Code of Ethics shall be considered in accordance with "Procedure for 
Considering Charges of Unethical Conduct” contained in the By-Laws of the Prince Edward Island 
Teachers’ Federation.  

 
Section 34 from PEITF Memorandum regarding Cooperating Teachers 
34:01 Student teacher means a student engaged in practice teaching while enrolled in any institution designated 
by the Minister or in any approved institution offering a program in teacher education. 
34:02 The Employer shall ensure that consultation shall take place between and/or among the Employer, 
educational institution, principal and co-operating teacher concerned before any student teacher is assigned to a 
co-operating teacher. 
34:03 Only a permanent teacher having five or more years of teaching experience shall act as cooperating teacher. 
34:04 While the Teachers' Federation encourages teachers who hold a permanent teaching contract to act as co-
operating teachers, no teacher shall be compelled to accept a student teacher. 
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Appendix E 

PEI Public Schools 2017-2018 Calendar    

September 2017 

 September 1 - Orientation day for teachers / Professional Learning Day - no classes 
 September 4 - Statutory Holiday: Labour Day - no classes 
 September 5 - Orientation for teachers/Professional Learning Day - no classes (Refer to 

local school calendar for details) 
 September 6 - Professional Learning Day - no classes 
 September 7 - First instructional day for students 

 

October 2017 

 October 6 - School Goals Day (no classes) 
 October 9- Statutory Holiday: Thanksgiving - no classes 
 October 19 and 20 - PEI Teachers' Federation and Canadian Union of Public Employees 

Annual Convention - no classes 

November 2017 

 November 3 - Joint staff day - no classes 
 November 13 - Statutory Holiday - no classes 
 November 17 - Parent Teacher Interviews for kindergarten to Grade 12 - no classes 

December 2017 

 December 22 - Last instructional day for 2017 

 

January 2018 

 January 3 - First instructional day for 2018 
 January 24 - First day on which examinations for Grades 10, 11 and 12 students may be 

scheduled. 
 January 31 - End of Semester Administration / School Goals Day (kindergarten to grade 9) - 

no classes 

February 2018 

 February 16 - Joint Staff Day - no classes 
 February 19 - Statutory Holiday: Islander Day - no classes 

March 2018 

 March 2 - Parent-teacher interviews for kindergarten to Grade 9 / School Goals Day for high 
schools - no classes (Refer to local school calendar for more details) 
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 March 5 or 6 - Professional learning day - no classes (Refer to local school calendar for more 
details) 

 March 26 to 29 - Mid-term Break - no classes 
 March 30 - Statutory Holiday: Good Friday - no classes 

April 2018 

 April 2 - Statutory Holiday: Easter Monday - no classes 
 April 3 - Mid term Break - no classes 
 April 13 - Parent-teacher interviews for high schools / School Goals Day for kindergarten to 

Grade 9 - no classes (Refer to local school calendar for more details) 

May 2018 

 May 4 - Area Association Professional Development Day / Canadian Union of Public 
Employees 3260 Annual Convention - no classes 

 May 21 - Statutory Holiday: Victoria Day - no classes 

June 2018 

June 8 - First day on which examination for Grades 10, 11 and 12 students may be scheduled.  

 June 19 - First day on which examinations for Grade 9 students may be scheduled 
 June 21 - First day for Grade 12 graduation ceremonies 
 June 26 - First day for elementary and intermediate closing ceremonies 
 June 27 - Last instructional day.  Report cards for Grades kindergarten to 11. 
 June 29 - Last school day for teachers and 10-month non-instructional staff 
  

The school calendar lists professional learning days, holidays and other days when your child may 
not have school. This calendar is created by the Department of Education, Early Learning and 
Culture in partnership with the Public Schools Branch, La Commission scolaire de langue française, 
PEI Teacher’s Federation and the PEI Home and School Federation. 
  
Published date: March 28, 2017 
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Appendix F : Families of Schools 

Bluefield Family of Schools 

 Bluefield Senior High School 
 East Wiltshire Intermediate School 
 Central Queens Elementary School 
 Eliot River Elementary School 
 Englewood School 
 Gulf Shore Consolidated School 
 Westwood Primary School 

Charlottetown Rural Family of Schools 

 Charlottetown Rural Senior High School 
 Donagh Regional School 
 Glen Stewart Primary School 
 L. M. Montgomery Elementary School 
 Sherwood Elementary School 
 Stonepark Intermediate School 
 Stratford Elementary School 

Colonel Gray Family of Schools 

 Colonel Gray Senior High School 
 Birchwood Intermediate School 
 Parkdale Elementary School 
 Prince Street Elementary School 
 Queen Charlotte Intermediate School 
 Spring Park Elementary School 
 St. Jean Elementary School 
 West Kent Elementary School 
 West Royalty Elementary School 

Kensington Family of Schools 

 Kensington Intermediate Senior High 
School 

 Queen Elizabeth Elementary School 

Kinkora Family of Schools 

 Kinkora Regional High School 
 Amherst Cove Consolidated School 
 Somerset Elementary School 

 

Montague Family of Schools 

 Montague Regional High School 
 Belfast Consolidated School 
 Cardigan Consolidated School 
 Georgetown Elementary School 
 Montague Consolidated School 
 Montague Intermediate School 
 Southern Kings Consolidated School 
 Vernon River Consolidated School 

Morell Family of Schools 

 Morell Regional High School 
 Morell Consolidated School 
 Mt. Stewart Consolidated School 

Souris Family of Schools 

 Souris Regional School 

Three Oaks Family of Schools 

 Three Oaks Senior High School 
 Athena Consolidated School 
 Elm Street Elementary School 
 Greenfield Elementary School 
 Miscouche Consolidated School 
 Parkside Elementary School 
 Summerside Intermediate School 

Westisle Family of Schools 

 Westisle Composite High School 
 Alberton Elementary School 
 Bloomfield Elementary School 
 Ellerslie Elementary School 
 Hernewood Intermediate School 
 M. E. Callaghan Intermediate School 
 O’Leary Elementary School 
 St. Louis Elementary School 
 Tignish Elementary School 

 

 

http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Bluefield_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Charlottetown_Rural_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Colonel_Gray_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Kensington_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Kinkora_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Montague_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Morell_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Souris_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Three_Oaks_Family_of_Schools
http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Westisle_Family_of_Schools
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Alternative Education Sites 

 Provincial Adolescent School 
(Charlottetown) 

 Charlottetown A+ Program 
 Charlottetown Alternative Education 

 East A+ Program 
 Montague Alternative Education 
 Souris Alternative Education 
 Summerside Alternative Education 
 West A+ Program 
 Westisle Alternative Education 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.gov.pe.ca/edu/psb/schools/school-information-2/#Alternative_Education_Sites
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Appendix G : Your Courses by Section 

BEd BEd (français langue seconde) 
Primary/Elementary (60 s/h) Intermediate/Senior (60 s/h) Primary/Elementary (60 s/h) Intermediate/Senior (60 s/h) 

Section #1 May10-24 (2 weeks) Section #1 May10-24 Section #1 May10-24 Section #1 May10-24 

4110 -98/99 – Learners and Learning 
(3) 
 

4110 – 98/99 – Learners and Learning 
(3)  
 

4110 - 3– Learners and Learning (3)  
 

4110 – 3 – Learners and Learning (3)  
 

4630 – 98/99– Perspectives on Culture 
and Society in Education (2.5)  

4630 – 98/99  – Perspectives on 
Culture and Society in Education (2.5)  

4630 - 3 - Culture et Société (2.5)   
 

4630 – 3 – Culture et Société (2.5)  
 

4960 – 99  – Inquiry and Action I (6)  4960 – 99  – Inquiry and Action I (6) 4960 -99  – Inquiry and Action I (6)   4960 -99 – Inquiry and Action I (6) 

    

    

Section #2 June 1 – July 6 (5 weeks) Section #2 June 1 – July 6 (5 weeks) Section #2 June 1 – July 6 (5 weeks) Section #2 June 1 – July 6 (5 weeks) 

4320 – 1  - Primary/Elementary 
Language, Literacies and 
Multiliteracies I (3)  
  

4150 - 2 –  The Diverse and Inclusive 
Classroom  (3)  

4230 - 3 – Maths au primaire I (3) 
 

4230 - 3 - Maths au primaire I (3) 
 

4450 – 1  – Primary/Elementary 
Science (3) 
 

4260 - 2– Math 1 (3) 
 

  

4660 – 98/99 – Principles and 

Practices of Teaching English as an 
Additional Language (3)  

 

4640 – 2 – Educating for Global 
Citizenship (2.5) 
 

4820 - 3 – Évaluation en salle de classe(3) 
 

4820 - 3 – Évaluation en salle de 
classe(3) 
 

 4660 – 98/99  – Principles and 
Practices of Teaching English as an 
Additional Language (3) 

4930 – 3 -  Compétences langagières en 
contexte scolaire I (3)   

4930 – 3 -  Compétences langagières en 
contexte scolaire I (3)   

4490 - 99 – Introduction to Indigenous 

Education (1)   
4490 - 99 – Introduction to Indigenous 
Education (1)  

4490 - 99 – Introduction to Indigenous 
Education* (1)   

4490 - 99 – Introduction to Indigenous 
Education* (1)   

4960 - 99 – Inquiry and Action I  4960 - 99 – Inquiry and Action I  4960 - 99 – Inquiry and Action I  4960 – 99  – Inquiry and Action I  

4220 - 99 – Math for Teachers  4220 – 99  – Math for Teachers  4220 - 99 – Math for Teachers  4220 - 99 – Math for Teachers  

    

    

Section #3 July 10-August 11 ( 5 
weeks) 

Section #3 July 10-August 11 ( 5 
weeks) 

Section #3 July 10-August 11 ( 5 wks) Section #3 July 10-August 11 ( 5 weeks) 

4200 - 1 – Teaching for Science, 
Technology, Engineering and Math 
(STEM) (3) 
 

4200 – 2  – Teaching for Science, 
Technology, Engineering and Math 
(STEM) (3)  
 

4280/4290 - 3 Maths au primaire II (3) 
 

4280/4290 - 3 Maths au primaire II (3) 
  

4820 – 1  – Assessment and Evaluation 
(3) 
 

4130 – 2 –Multiliteracies across the 
Curriculum 
 

4450 – 3  Sciences au primaire (3)          
 

4200 - 2 Teaching for Science, 
Technology, Engineering and Math 
(STEM) (3) *  
 

4540 - 1– Primary/Elementary Social 
Studies I (3)  

4460 – 2  – Science 1 (3) 
 

4150 – 3  Inclusion et différenciation 
pedagogique en salle de classe (3)  

4150 – 3  Inclusion et différenciation 
pedagogique en salle de classe (3)  

 4560 – 2 – Social Studies 1 (3)    

4490 - 99 – Introduction to Indigenous 
Education   

4490 -99 – Introduction to Indigenous 
Education  

4490 – 99  – Introduction to Indigenous 
Education  

4490 – 99 – Introduction to Indigenous 
Education  

4960 – 99 – Inquiry and Action I 4960 – 99  – Inquiry and Action I 4960 – 99  – Inquiry and Action I 4960 - 99 – Inquiry and Action I 

    

    

Section #4 August 21 – Sept 1 (2 
weeks) 

Section #4 August 21 – Sept 1 (2 
weeks) 

Section #4 August 21 – Sept 1 (2 weeks) Section #4 August 21 – Sept 1 (2 
weeks) 

4040 - 1 - Curriculum and Planning (1) 
4050 - 1- Creating a Climate for 
Learning: Effective Classroom 
Management (1) 
4310 – 1 – Differentiated Instruction 
(1) 

4040 - 2 - Curriculum and Planning (1) 
4050 – 2 - Creating a Climate for 
Learning: Effective Classroom 
Management (1) 
4310 – 2 – Differentiated Instruction 
(1)  
                                                                               

4040 - 3- Planification  et programmes  
d’études(1)   
4050 - 3- Gestion de classe(1) 
4060 - 3- Comprendre la santé sociale et 
émotionnelle chez les élèves (1) 
                                                                             

4040 - 3- Planification  et programmes  
d’études(1)   
4050 - 3- Gestion de classe(1) 
4060 - 3- Comprendre la santé sociale 
et émotionnelle chez les élèves (1) 
                                                                      

4030 - 1 – The Arts & Social 
Transformation (3) 

4420 – 2 - Adolescent Social & 
Emotional Health (3) 

4030 - 3  – Integration des arts (3)  
 

4030- 3– Integration des arts (3)                                                   



82 

 

Section #5 Sept 5-Oct 18 ( 5 weeks) Section #5 Sept 5-Oct 18 Section #5 Sept 5-Oct 18 Section #5 Sept 5-Oct 18 

4150 -1 – The Diverse and Inclusive 
Classroom  (3) 
 

4030 - 2 - The Arts and Social 
Transformation (3) 

 ED4800 – 3 – Enseignement en français 
langue seconde (2.5)                 

ED 4800 – 3 – Enseignement en français 
langue seconde (2.5)  

4640 - 1 – Educating for Global 
Citizenship (2.5)  

4360 -2 – English I (3) 
 

4540 - 3 Sciences Humaines à 
l’élémentaire (3) 
 

4540 – 3 - Sciences Humaines  à 
l’élémentaire (3)  

4230 - 1- Primary/Elementary 
Mathematics I (3)  

4570 – 2 – Social Studies II (3)  
 

4880 – 3 – Littératie I (3)   
 

4880 – 3 – Littératie I (3)   
                                                                     

 4820 – 2 – Assessment and Evaluation 
(3)                                                     

  

4510 - 99 – Integrating Indigenous 
Themes in the Curriculum (3)  

4510 – 99 - Integrating Indigenous 
Themes in the Curriculum (3)  

4510 - 99 – Integrating Indigenous Themes 
in the Curriculum (3)  

4510 - 99 – Integrating Indigenous 
Themes in the Curriculum (3)  

4960 -99 – Inquiry and Action I 4960 - 99 – Inquiry and Action I 4960 - 99 – Inquiry and Action I 4960 – 99  – Inquiry and Action I 

    

    

Section #6 Jan 3-Feb 9(5 weeks) Section #6 Jan 3-Feb 9 Section #6 Jan 3-Feb 9 Section #6 Jan 3-Feb 9 

4280 - 1 - Primary/Elementary 
Mathematics II (3)  

4270 – 2  – Math II (3)  
 

4890 – 3 – Littératie II (3)  
 

4890 – 3 – Littératie II (3)  
 

4330 - 1 - Literacy and Multiliteracies 
in the Early Years II (3)  

4470 – 2 – Science II (3)  
                                                                 

4900 – 3 - Intégration Langue et Contenu 
(3)   

4900 - 3 - Intégration Langue et 
Contenu (3)  

5820 - 1 – Assessment of Individual 
Learners (3)  

4370 – 2 – English II (3)                                4790 - 3 Compétences langagières en 
contexte scolaire II (3)  

4790 - 3 Compétences langagières en 
contexte scolaire II (3)  

 5820 – 2  – Assessment of Individual 
Learners (3) 

  

4970 - 99 – Inquiry and Action II (6)   4970 – 99  – Inquiry and Action II (6) 4970 - 99– Inquiry and Action II (6)   4970 - 99 – Inquiry and Action II (6)  

4620 – 99 -  International Education 
(3)  

4620 – 99 – International Education (3)  4620 - 99 – International Education (3)*  4620 - 99 – International Education (3)*  

    

    

Specializations 

Indigenous : 6-week practicum plus ED451 - Integrating Indigenous Themes in the Curriculum (3) 

International:  6-week practicum plus ED462 –International Education (3) 
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